
 

A PICTURE WORTH A THOUSAND WORDS: FACTORS INFLUENCING 

DISABILITY ACCOMMODATIONS  

 

By 

 

Alicia E. Martin 

 

 

A Thesis Presented to 

The Faculty of California State Polytechnic University, Humboldt 

In Partial Fulfillment of the Requirements for the Degree 

Master of Arts in Psychology: Academic Research 

 

Committee Membership 

Dr. Kauyumari Sanchez, Committee Chair 

Dr. Kathleen Bogart, Committee Member 

Dr. Amber Gaffney, Committee Member 

Dr. Amber Gaffney, Program Graduate Coordinator 

 

May 2023  



 

 ii  

Abstract 

A PICTURE WORTH A THOUSAND WORDS: FACTORS INFLUENCING 

DISABILITY ACCOMMODATIONS 

 

Alicia E. Martin 

Because not all disabilities look the same it is difficult to label a person with disabilities 

just by looking at them. Given that our knowledge, attitudes, and perceptions impact how 

we interpret our world and our willingness to act, people, including professors, may be 

biased toward providing accommodations for those with easily recognizable disabilities 

and biased against those with non-recognizable disabilities, and this may impact the 

disabled personôs ability to learn. This thesis aims to address whether professorsô 

disability-related attitudes, perceptions of accommodation reasonableness, and 

willingness to provide accommodations differ when the disability is recognizable (student 

is pictured in a wheelchair) compared to unrecognizable (student is pictured in a chair) 

and whether their level of disability-related knowledge and perceptions of institutional 

support mediates this relationship. The results suggest that disability recognizability did 

not significantly affect disability-related attitudes in this sample (n = 35), that disability 

recognizability did not significantly affect willingness to provide accommodations nor 

perceptions of accommodations reasonableness. Additionally, the results did not support 

the research hypothesis that disability-related attitudes would be significantly related to 

knowledge scores suggesting that knowledge is not a strong predictor of disability related 

knowledge in this sample of postsecondary faculty members.  To truly provide equal 

opportunity to people with disabilities it is imperative that we collectively work to 
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understand the perceptions of people with disabilities, especially within the institutions of 

higher education that we all depend on for the promotion of social justice and equality. 



 

 iv 

Acknowledgements 

I would like to express my sincere gratitude to my advisor and committee chair, 

Dr. Kauyumari Sanchez, whose support, guidance, expertise, and compassion throughout 

my research have been invaluable. I would also like to express my gratitude to the 

members of my committee, Dr. Amber Gaffney, and Dr. Kathleen Bogart, for seeing my 

potential and for their support, constructive feedback, and insightful comments that 

helped me improve the quality of my research. Additionally, I would like to thank Dr. 

Maria Iturbide for inspiring me to pursue academic research in psychology. I would like 

to thank my colleagues Jordan McDowell, Ahmad Logan, Zoe Burg, Crane Conso, Kira 

Trinity, the psychology department, the Student Legal Lounge team, and members of 

ADAPTABLE, all of whom have been a great source of support, inspiration, validation, 

and motivation. I am grateful for their friendship and their time as well as the sleepless 

nights and stimulating discussions, all of which helped me broaden my perspective and 

refine my ideas. I am deeply grateful to my family, specifically my grandfather, may he 

rest in peace, for seeing me for all that I am and showing me what love truly is. I am also 

grateful for my dad for his unwavering support and love and for trying to remember what 

I major in. I would like to thank my mother for my love of writing, my grandmother for 

my ability to talk to anyone, my brother Ashton for inspiring me to go back to school and 

my sister Sierra for giving me reasons to continue when I felt like giving up. I want to 

thank all of the tiny humans whose eyes look up to me for keeping me accountable and 

inspiring me. Finally, I would like to thank my medical team for making it possible for 

me to pursue my education. To all those who have helped me along the way, your 



 

 v 

contributions are deeply appreciated and will not be forgotten. Thank you all for being a 

part of my journey and for making it a memorable and fulfilling experience.



 

 vi 

Table of Contents 

Abstract ............................................................................................................................... ii  

Acknowledgements ............................................................................................................ iv 

List of Tables ..................................................................................................................... ix 

List of Appendices .............................................................................................................. x 

Introduction ......................................................................................................................... 1 

Defining Disability ......................................................................................................... 2 

Who is Disabled? (Rates) ............................................................................................ 3 

Disability Legislation ...................................................................................................... 4 

Implementation and Effectiveness of Legislation ....................................................... 7 

Perceptions of Reasonable Accommodations ................................................................. 7 

Equality v. Equity ....................................................................................................... 7 

What is a Reasonable Accommodation? ..................................................................... 9 

Disability Accommodations in Higher Education .................................................... 10 

Willingness to Provide Acommodations ...................................................................... 15 

Factors that Influence Faculty Willingness to Provide Accommodations ................ 16 

Faculty Perceptions of Institutional Support ................................................................ 22 

Knowledge and Attitudes .............................................................................................. 28 

Knowledge ................................................................................................................ 29 

Attitudes .................................................................................................................... 35 

Measuring Attitudes .................................................................................................. 44 

Current Study .................................................................................................................... 46 



 

 vii  

Hypotheses .................................................................................................................... 47 

Hypothesis 1: Recognizable v. unrecognizable disabilities: Disability Attitudes .... 47 

Hypothesis 2: Recognizable v. unrecognizable disabilities: Willingness to 

Accommodate ........................................................................................................... 48 

Hypothesis 3: Recognizable v. unrecognizable disabilities: Reasonableness .......... 48 

Hypothesis 4: Disability Knowledge on Disability Attitudes ................................... 49 

Hypothesis 5: Knowledge on Reasonableness of Accommodations ........................ 49 

Hypothesis 6: Knowledge on Willingness to Accommodate.................................... 50 

Hypothesis 7: Institutional Support on Willingness to Accommodate ..................... 50 

Methods............................................................................................................................. 52 

Participants .................................................................................................................... 52 

Materials ....................................................................................................................... 52 

Disability Photographs .............................................................................................. 52 

Accommodation Memorandum ................................................................................ 53 

Demographics ........................................................................................................... 53 

Perceptions of Institutional Support Scale ................................................................ 53 

Knowledge and Attitudes .......................................................................................... 54 

Disability-Related Attitudes Scales .......................................................................... 55 

Willingness ............................................................................................................... 57 

Reasonableness ......................................................................................................... 58 

Design ........................................................................................................................... 58 

Procedure ...................................................................................................................... 59 

Results ............................................................................................................................... 60 

Recognizable v. unrecognizable disabilities: Disability Attitudes ............................... 61 



 

 viii  

Recognizable v. unrecognizable disabilities: Willingness to Accommodate ............... 62 

Recognizable v. unrecognizable disabilities: Reasonableness ..................................... 63 

Disability Knowledge on Disability Attitudes .............................................................. 64 

Knowledge on Reasonableness of Accommodations ................................................... 65 

Knowledge on Willingness to Accommodate .............................................................. 65 

Institutional Support on Willingness to Accommodate ................................................ 66 

Open Ended Responses ................................................................................................. 67 

Tables ................................................................................................................................ 69 

Discussion ......................................................................................................................... 73 

Implications and Future Directions ............................................................................... 75 

Implications: Attitude Change .................................................................................. 76 

Potential Limitations ..................................................................................................... 79 

Conclusion ........................................................................................................................ 81 

References ......................................................................................................................... 82 

Appendices ........................................................................................................................ 93 

  



 

 ix 

List of Tables 

Table 1 .............................................................................................................................. 69 

Table 2 .............................................................................................................................. 69 

Table 3 .............................................................................................................................. 69 

Table 4 .............................................................................................................................. 70 

Table 5 .............................................................................................................................. 70 

Table 6 .............................................................................................................................. 71 

Table 7 .............................................................................................................................. 72 



 

 x 

List of Appendices 

Appendix A: Disability Information ................................................................................. 93 

Appendix B: Perceptions of Institutional Support Survey ................................................ 96 

Appendix C: Knowledge of Legal Responsibilities.......................................................... 98 

Appendix D: ATDP-O .................................................................................................... 105 

Appendix E: ADA Faculty Questionnaire ...................................................................... 107 

Appendix F: Faculty Attitudes and Knowledge Regarding College Students with 

Disabilities ...................................................................................................................... 111 

Appendix G: Willingness to Provide Accommodations Scale ....................................... 124 

Appendix H: Photos ........................................................................................................ 126 

Appendix I: Demographics ............................................................................................. 127 

 



FACTORS INFLUENCING DISABILITY ACCOMMODATIONS 

 

1 

Introduction  

Student success is an important issue in the world of education. One way to 

support student success is through the campus disability resource center, which can 

provide students with their legal right to adjustments and accommodations that support 

their ability to learn. Imagine that you are an instructor for a course at your local college. 

During the first week of classes, two students give you forms from your collegeôs 

disability resource center requesting the same accommodations for the semester. Student 

A is in a wheelchair (clearly recognizable as having a disability) while Student B appears 

to be a typical-looking student who does not have a clearly recognizable disability. 

Would your willingness to provide accommodations, or your perception of the need for 

accommodations, differ between Student A and Student B?  In this situation, some people 

may conclude that because Student Bôs disabilities are non-stereotypical (e.g., ñShe 

doesnôt look disabledò) that the use of accommodations may be questionable. Despite this 

erroneous conclusion, there are many people with hidden disabilities; you cannot tell if a 

person has a disability simply by looking at them. Nevertheless, our knowledge, attitudes, 

and perceptions impact how we interpret our world and our willingness to act.  

In general, we tend to like it when our experiences of the world conform to our 

expectations. Thus, people, including professors, may be biased toward providing 

accommodations for those with easily recognizable disabilities and biased against those 

with non-recognizable disabilities, and this may impact the disabled personôs ability to 

learn. This thesis aims to address 1) the perception of professors on the topics of 

disabilities, institutional support for professors in administering accommodations for 
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those with disabilities, and what constitutes reasonable accommodations for those with 

disabilities; 2) whether knowledge and attitudes related to disabilities influence 

professorsô willingness to provide accommodations and perceived reasonableness of 

accommodations, specifically when the disability is recognizable compared to 

unrecognizable, and 3), this thesis explores the role of the professorôs demographic 

composition and whether it plays a role in their attitudes and willingness to provide 

accommodations for disabled populations.  

Defining Disability  

Before we can address the key issues above, it is necessary to provide definitions 

of what constitutes a person as having disabilities. The Americans with Disabilities Act 

of 1990 defines a person with disabilities as someone who has difficulty performing 

specific tasks or activities related to daily living or with various social roles (Americans 

with Disabilities Act, 1990). Specific tasks included under the definition of disabilities 

include difficulties related to vision, hearing, mobility, and cognitive or psychological 

impairments (Americans with Disabilities Act, 1990). Because not all disabilities look the 

same it is difficult to label a person with disabilities just by looking at them. While some 

conditions are commonly associated with and stereotyped as disabilities (i.e., physical, 

learning, or sensory disabilities), others are non-stereotypic and not commonly 

recognized as disabilities (i.e., chronic health conditions, rare disorders, mental health 

conditions) (Bogart & Dunn, 2019). Some unrecognizable disabilities include (but are not 

limited to) conditions such as cognitive impairments; brain injuries; Autism; chronic 

illnesses (e.g., multiple sclerosis); chronic fatigue and chronic pain; fibromyalgia; hearing 



FACTORS INFLUENCING DISABILITY ACCOMMODATIONS 

 

3 

and vision impairments; and mental illnesses (Disrupting the silence, 2021). The current 

work will use the terms recognizable and unrecognizable to describe individuals with 

visible and invisible (hidden) disabilities. The decision to use specific terms or phrases 

(i.e., recognizable) reflects the growing understanding and shifting logic related to 

disability as a phenomenon (Devilieger, 1999). Using terms like recognizable helps lower 

the stigma surrounding identification as a person with disabilities and places the onus on 

the perceiver to recognize the disability rather than the person with disabilities to make 

their disability recognizable.  

Who is Disabled? (Rates)  

Given the difficulty of identifying people with disabilities, and the variety of 

disabilities that exist, the population of people with disabilities may be larger than one 

might imagine and larger than what is reported. The United Nations (2016) reported that 

more than one billion people worldwide live with a disability. In the United States alone, 

disabilities affect one-fifth of all Americans and disabled people make up the largest 

minority group (approximately 19% of the population) (U.N., 2016). Roughly one and a 

half million students attending institutions for higher education are students with 

documented disabilities (Vasek, 2005). According to the National Center for Education 

Statistics (2016), 11% of undergraduates and 5% of post-baccalaureates reported having a 

disability in the academic year 2011-2012. According to the Cal Poly Humboldt Student 

Disability Resource Center (SDRC) (SDRC, 2021), 12% of students are considered 

students with disabilities (the highest proportion of students with disabilities in the 

California State University system).  
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In terms of unrecognizable disabilities, rates differ and are difficult to identify. 

Some sources approximate that roughly 10% of people in the U.S. have an 

unrecognizable disability (Disabled World, 2021). Whereas other sources estimate that 

20% of the disabled population have disabilities that are considered unrecognizable 

(Accessibility.com, 2021). In addition to those with disabilities, it has also been reported 

that nearly 50% of the total population has a chronic medical condition of some sort 

(Disabled World, 2021), which is distinct from the disability designation. What 

differentiates those with chronic medical conditions and those with disabilities is that, for 

those with disabilities, the condition must impact everyday life to be classified as a 

disability (Americans with Disabilities Act, 1990). For those with conditions who do fit 

the criteria for having a disability, the negative attitudes, and perceptions of society 

towards those with disabilities can impact whether individuals self-identify as a person 

with disabilities. This can potentially impact the reported rates of people with disabilities 

because some individuals with disabilities may not internalize a positive perception of 

being a member of this highly stigmatized group (Ball & Nario-Redmond, 2014). 

Additionally, uncertainty surrounding whether a particular condition constitutes a person 

as having a disability also contributes to the potential for rates of persons with disabilities 

being lower than reported (Nario-Redmond & Oleson, 2016).  

Disability Legislation  

 Two major laws, Section 504 of the Rehabilitation Act (1973) and The Americans 

with Disabilities Act (ADA) of 1990 are aimed to protect the human rights of people with 

disabilities. The Rehabilitation Act of 1973 provides protections for individuals with 
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disabilities against discrimination and was designed to give people with disabilities tools 

necessary for societal inclusion and integration as well as provide ñthe guarantee of equal 

opportunityò (Rehabilitation Act, 1973). Specifically, Section 504 specifies that ñno 

qualified individual with a disability in the United States shall be excluded from, denied 

the benefits of, or be subjected to discriminationò when engaged in any federally funded 

program or activity. Regulations for Section 504 differ based on agency and each agency 

is responsible for enforcing regulations. Requirements for providing reasonable 

accommodations and program accessibility for individuals with disabilities can be 

enforced through lawsuits and filing complaints with the appropriate agency.    

The Americans with Disabilities Act (ADA) of 1990 is a federal civil rights law that 

prohibits discrimination against people with disabilities. The ADA applies not only to 

those who qualify as having a disability currently but also to those who have previously 

had a disability. There are three major Titles covered in the ADA, though for this thesis 

Title III is of particular interest. Title I of the ADA covers employment discrimination 

and Title II covers all state and government activities and aims to provide an equal 

opportunity for people with disabilities to benefit from state and government programs 

including public transportation (Americans with Disabilities Act, 1990). Title III of the 

ADA requires that all businesses and nonprofits provide public accommodations by 

removing barriers, and providing reasonable accommodations to comply with basic 

nondiscrimination requirements which prohibit the exclusion, segregation, and unequal 

treatment of people with disabilities (Americans with Disabilities Act, 1990). Because 

public institutions of higher education receive federal funding they are required to 
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comply with Title III of the ADA and cannot discriminate against an individual because 

of a disability (Stevens, Schneider, & Bederman-Miller, 2018). 

The ADA establishes that ñNo individual shall be discriminated against on the 

basis of disability in the full and equal enjoyment of the goods, services, facilities, 

privileges, advantages, or accommodations of any place of public accommodation by any 

person who owns, leases (or leases to), or operates a place of public accommodationò 

(Americans with Disabilities Act, 1990). An individual with disabilities is protected 

under Title III of the ADA from the denial of participation based on disability status, and 

from participation to which unequal benefit is given to individuals with disabilities 

(accommodation is not equal or is separate/different from benefits afforded to others 

without disabilities) unless it is necessary to provide adequate accommodations. In 

addition, individuals with disabilities are protected from segregation and the denial of 

ñequal goods, services, facilities, privileges, advantages, accommodations, or other 

opportunities'' based on disability status (Americans with Disabilities Act, 1990).  

Under Title III, it is considered discrimination to fail to make reasonable 

accommodations for individuals with disabilities. Within the educational setting, Title III 

specifies that any person who offers exams or courses related to secondary or post-

secondary education (as well as for trade and professional purposes and related to 

applications, licensing, certification, or credentialing) must offer said courses or exams in 

a manner that is accessible to persons with disabilities or alternative arrangements must 

be made (Americans with Disabilities Act, 1990). However, disparities may arise in the 

implementation of such legislation. Oneôs perceptions, level of knowledge, and oneôs 
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disabilities-related attitudes may influence the implementation and effectiveness of 

disability accommodations.  

Implementation and Effectiveness of Legislation  

Education is a right and must be provided in a way that is available to all students 

regardless of minority group status. Federal laws (i.e., Rehabilitation Act of 1973 and the 

Americans with Disabilities Act of 1990) require public entities (viz. public universities) 

to accommodate individuals with disabilities. The purpose of this legislation is to protect 

the rights of individuals with disabilities and ensure equal and equitable access to 

education. Even though laws have been passed, this does not mean that people with 

disabilities are being accommodated. Stevens, Schneider, and Bederman-Miller (2018) 

asserted that post-secondary institutions are businesses that are at risk for business-related 

litigation which often occurs because of violations of civil rights (i.e., discrimination 

toward students with disabilities) because they do not possess adequate knowledge of 

disability legislation. This suggests that legislation meant to protect people with 

disabilities in higher education may not be entirely effective or implemented sufficiently.  

Perceptions of Reasonable Accommodations  

Equality v. Equity 

To provide adequate education for students with disabilities, the implementation 

of accommodations must be fair and accessible to all students. The means for providing 

adequate education may not be objective nor easily standardized into an easily 

implemented and understandable method. To better understand the methods for 

accommodating individuals with disabilities, it is important to delineate the differences 
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between equality and equity. Mio, Barker, Domenech Rodríguez, and Gonzalez (2019) 

described equality as the assumption that everyone is equal; therefore, everyone should 

receive the same treatment and opportunities if they should choose to take advantage of 

them. Equality ensures that everyone is treated in the same way, fairly, and equally 

(adjustments are not needed because everyone receives the same education). An example 

of equality in a classroom setting would be everyone having the same deadlines, same 

access to materials (e.g., textbook, video recordings), and the same type of assessments, 

assignments, and course objectives as other students. Mio and colleagues (2019) 

explained that, unlike equality, equity recognizes that access is not equal for everyone. 

Equity recognizes that differences, disadvantages, and inequities not only exist but also 

ventures to provide remedies for these injustices (Mio, et al., 2019). Equity ensures that 

the individual needs of students are being met and aims to level the playing field by 

allowing those who are struggling and falling behind to catch up (Mio, et al., 2019). To 

practice equity when accommodating students with disabilities in higher education, it is 

important to accommodate on a case-by-case basis rather than one size fits all (as 

opposed to equality). An example of equity in the classroom would be providing captions 

for students with hearing impairments or listening to the differing needs of students and 

providing accommodations that fit their specific needs. For instance, some students with 

disabilities may need extensions for some deadlines while others may need different 

materials that are accessible (e.g., audio versions of texts, interpreters), and others may 

need both. The goal of equitable accommodations (i.e., modifications for assessments and 

assignments) is to assist individuals with disabilities in meeting the same course 
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objectives and requirements as their non-disabled peers. When it comes to the 

implementation of legislation for accommodating students with disabilities, it is most 

effective when individuals work to eliminate biases and collectively create measures and 

guidelines that reflect shared values that promote equity in higher education (Andrews et 

al., 2020). Creating and implementing equitable accommodations that are unbiased and 

reflect shared values is particularly difficult because of the ambiguity and obscurity of 

what qualifies as a reasonable accommodation as well as how one should define a 

reasonable accommodation.  

What is a Reasonable Accommodation?  

Within the educational setting, according to the ADA (1990), a reasonable 

accommodation is an accommodation that provides different avenues for completing 

course requirements by minimizing barriers for people with disabilities to level the 

playing field unless doing so would ñfundamentally alterò the program or create an 

ñundue burdenò to those responsible for the provision of accommodations. Reasonable 

accommodations create equal opportunity and are legally bound responsibilities, but 

equitable accommodations fall in the hands of institutions and individuals to create. 

Because of the ambiguity of terms like ñreasonable accommodationsò there is a lack of 

continuity and certainty regarding how, when, and for whom accommodations are 

perceived positively. No studies thus far have assessed faculty perceptions of 

ñreasonablenessò concerning accommodating students with recognizable disabilities in 

comparison to unrecognizable disabilities and this is one of the aims of this thesis. 
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Disability Accommodations in Higher Education 

Within the educational setting, Zhang and colleagues (2010) espoused that faculty 

play an integral role in the quality of education for students with disabilities and the 

provision of disability accommodations for these students. To receive accommodations, 

students with disabilities must self-disclose their disability and provide sufficient 

justification and evidence supporting the need for accommodations (Wright & Meyer, 

2017). Many college students (approximately two-thirds) choose not to self-disclose their 

disability (Newman & Madaus, 2015), and therefore may not be receiving the necessary 

accommodations to succeed. When they do disclose, often it is after they have already 

been struggling academically (Berry & Mellard, 2002). In terms of disability disclosure, 

Wright and Meyer (2017) found differences in instructor self-efficacy with different 

levels of the disclosure provided by the student requiring accommodations. When more 

information was disclosed by the student with disabilities, the instructor reported greater 

self-efficacy in their ability to accommodate students with disabilities. For example, a 

high self-disclosure scenario is one in which the student discloses information about their 

disability and how living with a disability affects their daily life and academic pursuits as 

well as information related to their accommodation and the need for accommodation 

implementation. In contrast, when the student disclosed less information, the instructor 

experienced less self-efficacy in their ability to accommodate the student. For example, a 

low self-disclosure scenario is one in which the student only discloses information related 

to their accommodation and the need for accommodation implementation. When less 

information was disclosed by the student, the instructors relied on their empathy toward 
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disabled populations when providing accommodations instead of their self-efficacy 

(Wright & Meyer, 2017). This means that when more information is received by faculty 

from students related to their disabilities greater transparency is created concerning what 

the student needs, thus allowing the instructor to make more appropriate 

accommodations. These findings suggest that disclosure can potentially increase 

instructor flexibility and in turn improve the provisions of accommodations.  

Because incongruencies can exist between beliefs and behaviors, Cook, Rumrill, 

and Tankersley (2009) assessed facultyôs priorities and understanding related to 

accommodating students with disabilities. Specifically, they surveyed facultyôs 

perceptions of the importance of disability-related statements (i.e., accommodation 

policies, knowledge of disability legislation, etc.), rated from high to low importance. In 

addition, faculty also rated the degree to which they agreed that the statement represents 

the general climate or practices at their university. When faculty rated the statements as 

highly agreeing with their university's practices, this was taken to mean that the 

university was performing adequately on this issue, while statements rated as not 

agreeing with their university's practices were taken to mean that the university was 

performing inadequately on this issue. 

Cook and colleagues (2009) found that faculty rated issues such as access to 

buildings and being legally required to provide accommodations as highly important and 

that these statements highly agreed with their university's practices and that these 

practices are adequate. However, faculty rated issues like allowing course substitutions 

and alternative exams or extra credit assignments as low in importance and were unlikely 
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to agree that accommodation statements regarding these issues represented their 

university's practices and that these practices are inadequate. However, for other issues 

(e.g., knowledge of disability legislation, Universal Design for Instruction, and 

understanding of specific disabilities and their characteristics) where there was a 

mismatch between facultyôs perceived importance (high rating) and university practices 

(low agreement), faculty believed that practices they perceived as important were not part 

of the current climate or common practices within their institution. 

However, some disabilities require less disclosure regarding the condition 

particularly when the disability is more salient and easily recognizable (Cook, Rumrill, & 

Tankersley, 2009). This suggests that the visibility of the disability may impact oneôs 

perceptions of the need for accommodations. Moreover, when the disability is easily 

recognizable, accommodations are more likely to be prioritized and perceived as 

important (Cook, Rumrill, & Tankersley, 2009). For example, faculty in the study from 

Cook and fellow researchers rated accommodations for individuals with recognizable 

physical disabilities (e.g., it is important to have a desk for wheelchair access) as highly 

important and that this agreed highly with university practices and that these practices are 

adequate. However, faculty rated accommodations for less recognizable or invisible 

disabilities as low in importance and were unlikely to agree that accommodation 

statements regarding these issues represented their university's practices and that these 

practices are inadequate. For example, faculty agreed that it was important for course 

content to be presented in a way that can be understood by students with diverse learning 

abilities, but they did not agree that this represented their universityôs practice and 
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considered these practices inadequate. In addition, faculty indicated that providing 

accommodations commonly used by students with less recognizable disabilities (e.g., 

extra credit or alternate assignments, more time on exams) were low in importance and 

did not agree that this represented their universityôs practice and considered these 

practices as inadequate. The two key points of  Cook and colleaguesô findings suggest 1) 

that there is a gap between what faculty perceive as important in terms of 

accommodations for students with disabilities and the implementation of said 

accommodations, and 2) overall, the universityôs accommodation practices regarding less 

recognizable disabilities are inadequate. This suggests that university practices may not 

always reflect the faculty's perceptions of what accommodations and practices are 

important for students with disabilities. One potential cause of the disconnect between 

perceived importance and actual university practices may be due in part to institutional 

support or lack thereof (this will be discussed in further detail in the ñFaculty Perceptions 

of Institutional Supportò section below). Additionally, accommodation practices may 

vary based on the recognizability of the disability requiring accommodation. Potential 

sources of incongruency in accommodation practices based on disability type are a lack 

of knowledge of what constitutes a disability and negative attitudes regarding people with 

disabilities and their accommodations (this will be discussed in further detail in the 

ñKnowledge and Attitudes'' section below) The current study will build off of Cook and 

colleaguesô research by investigating the relationship between accommodation provisions 

and the recognizability of the disability (i.e. are accommodations for some disabilities 

seen as more important than others?). 
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Current research suggests that the recognizability of a disability may play a role in 

faculty provisions of accommodations where accommodations for students with 

recognizable disabilities are provided more readily than for students with unrecognizable 

disabilities (Burgstahler, Duclos, & Turcotte, 2000; Cook, Rumrill, & Tankersley, 2009; 

Rao & Gartin, 2003; Sniatecki, Perry, & Snell, 2015; Vasek, 2005; Wolman, McCrink, 

Rodriguez & Harris-Looby, 2004). Thus, this suggests that the perceptions of disabilities 

held by faculty differ for recognizable and unrecognizable disabilities and thus lead to 

differences in the accommodations provided. 

Though ódisabilityô as a category is diverse, the research regarding 

accommodations is not. As previously discussed, perceptions of people with disabilities 

can differ based on the specific disability or impairment (Cook, Rumrill, & Tankersley, 

2009; Vasek, 2005; Sniatecki, Perry, & Snell, 2015). Current research concerning 

disability accommodations primarily assesses attitudes toward the reasonableness of and 

willingness to provide accommodations for students with learning disabilities (Bourke, 

Strehorn, &Silver, 2000; Lombardi & Murray, 2011; Murray, Lombardi, & Wren, 2011; 

Murray, Wren, & Keys, 2008; Murray, Wren, Stevens, & Keys, 2009; Stevens, 

Schneider, & Bederman-Miller, 2018; Sweenner, Kundert, May & Quinn, 2002; Vogel, 

Leyser, Wylan, & Brulle, 1999). However, learning disabilities are only one subtype of 

disability. Examining only one disability subtype is a problem because disabilities that 

require accommodations in higher education are diverse and are no more or less 

important than one another. Psychological disabilities, specifically mental health 

disorders, are researched less often and tend to receive less institutional support (St-Onge 
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& Lemyre, 2018). St-Onge and Lemyre (2018) investigated attitudes toward students 

with mental health disorders in higher education. They found that when faculty were low 

in knowledge and understanding regarding mental health disorders, they displayed more 

negative attitudes toward students with mental health disorders (St-Onge & Lemyre, 

2018). Because legislation that requires institutions to provide accommodations for 

people with disabilities covers more than one disability subtype, additional research is 

needed that encompasses multiple disability types and provides education for faculty 

regarding accommodations (Zhang, Landmark, Reber, Hsu, Kwok, & Benz, 2010; 

Bourke, Strehorn, & Silver, 2000; Burgstahler, Duclos, & Turcotte, 2000; Lombardi & 

Murray, 2011; Murray, Lombardi, & Wren, 2011; Rao & Gartin, 2003; St-Onge & 

Lemyre, 2018; Sniatecki, Perry, & Snell, 2015; Stevens, Schneider, & Bederman-Miller, 

2018; Vasek, 2005; Vogel, Leyser, Wylan, & Brulle, 1999). The mismatch between 

disability types and disability representation in current research contributes to the overall 

purpose of the current study. The current study investigates the relationship between 

disability visibility (disability type) and professor willingness to provide accommodations 

to students with disabilities; furthermore, the current study investigates whether 

perceptions of the reasonableness of disability accommodations differ based on the type 

of disability requiring accommodation. 

Willingness to Provide Acommodations 

The willingness of faculty to accommodate students with disabilities is important 

because accommodations are not only a reflection of civil rights for people with 

disabilities but are also integral to the academic success of students with disabilities. 
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Faculty willingness to accommodate students with disabilities can either aid in student 

success or hinder it. In terms of accommodation provisions, faculty are legally and 

ethically obligated to provide accommodations. Because faculty have a legal obligation to 

provide accommodations for students with disabilities, the willingness of faculty to 

provide accommodations can also have legal ramifications when not provided.  

Factors that Influence Faculty Willingness to Provide Accommodations 

Factors that can influence willingness to provide accommodations (in addition to 

perceptions of institutional support, knowledge, and attitudes that will be discussed in 

more detail below) are the type of disability, type of accommodation, previous 

experience, gender,  and teaching status (Rao, 2003; Lombardi & Murray, 2011; Murray, 

Lombardi, & Wren, 2011; Murray, Wren, & Keys, 2008; Stevens et al., 2018; Vasek, 

2005; Vogel et al., 1999; Wolman et al., 2004).  

Type of Disability.  Considering the ambiguity of what is considered reasonable, 

a professor's willingness to provide disability accommodations may be influenced by the 

type of disability in question. Current research supports the hypothesis that instructor 

willingness to provide disability-related accommodations may differ based on the type of 

disability requiring accommodation (Burgstahler, Duclos, & Turcotte, 2000; Cook, 

Rumrill, & Tankersley, 2009; Rao & Gartin, 2003; Sniatecki, Perry, & Snell, 2015; 

Vasek, 2005; Wolman, McCrink, Rodriguez & Harris-Looby, 2004). For example, one 

faculty responded with, ñIt depends on the type of disability - for some, I would have to 

do more adjustmentsò, to an open-ended question about willingness to provide 

accommodations (Rao & Gartin, 2003). Similarly, Burgstahler and colleagues (2000) 
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found that faculty were comfortable and willing to provide accommodations to those with 

diagnosed physical disabilities but reported ambivalence regarding accommodations for 

those with learning and psychological disabilities. This difference in willingness to 

provide accommodations may stem from the knowledge faculty have about the nature of 

the disability and what can and should be done to appropriately accommodate the student. 

For example, faculty reported that they lack knowledge regarding how learning and 

psychological disabilities are defined and diagnosed contributing to the ambivalence 

about accommodation provisions for these disabilities (Burgstahler, Duclos, & Turcotte, 

2000). This suggests that willingness to accommodate students with disabilities may be 

based on the existing knowledge faculty possesses related to the needs of specific 

disabilities.  

In addition to knowledge about disabilities, the perceived importance and the 

attitudes toward disabilities and accommodations may impact a professorôs willingness to 

accommodate students with disabilities. For example, perceptions of accommodations for 

recognizable disabilities have previously been reported as more important than 

accommodations for less recognizable or hidden disabilities (Cook, Rumrill, & 

Tankersley, 2009). As with perceptions, attitudes toward accommodating students with 

recognizable physical disabilities have been reported as more positive than attitudes 

toward accommodating students with unrecognizable disabilities (i.e., learning, or 

psychological disabilities) (Sniatecki, Perry, & Snell, 2015; Vasek, 2005). This suggests 

that even when professors have knowledge about disabilities in general, willingness and 
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attitudes toward accommodating students with disabilities may differ based on the 

recognizability of a studentôs disability.   

In addition to differences in recognizable and less recognizable disabilities, to 

further the idea that knowledge about specific disabilities may play an important role in 

attitudes and accommodations, less recognizable disabilities are also understood and 

recognized to varying degrees by faculty. For example, Wolman and colleagues (2004) 

indicated that willingness to accommodate learning disabilities and hearing or vision 

impairments was higher than reported willingness to accommodate emotional or physical 

disabilities. One potential reason for the difference in willingness could be that some 

faculty may have less understanding and ability to recognize emotional or physical 

disabilities (Wolman et al., 2004). Thus, understanding the factors that influence faculty 

willingness to provide accommodations for students with disabilities is important for 

improving the implementation of equitable and effective accommodations. Factors 

related to disability type are likely difficult to assess because the specific disability of a 

student is often not discussed. This indicates a gap in the research and grounds for the 

current study. Because of the variability of disabilities, the current study will use the 

broad disability categories of ñrecognizableò and ñunrecognizableò  

Type of Accommodation. Willingness to accommodate students with disabilities 

has been found to differ by accommodation type and the time required to provide the 

accommodation. For example, some accommodations could be separated into categories 

like testing accommodations (i.e. ability to take the exam in an alternate location, extra 

time on exams, use of assistive technology), assignment accommodations (i.e. extensions 
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on assignments, alternate assignments, offering extra credit), teaching accommodations 

(i.e. ability to record lectures, reviewing material one-on-one with students, wearing clear 

facemasks, turning on captions), classroom accommodations (i.e. seating in front of the 

classroom, accessible seating for wheelchair users, interpreter, note taker, ability to 

record lectures), and physical or technological accommodations (i.e. transcription 

services, recording devices, change of classrooms to meet accessibility needs). Faculty 

often express greater willingness to provide teaching accommodations than exam 

accommodations and those that require less time to implement (Sweener et al., 2002; 

Vogel, Leyser, Wylan, & Brulle, 1999). Sweener and colleagues looked at facultyôs level 

of comfort in providing different types of accommodations (i.e., accommodations related 

to testing, assignment, and exams). They found that faculty were comfortable providing 

accommodations that allowed students more extra space or time as well as auxiliary or 

secondary aids but were uncomfortable with accommodations that require modifying 

procedures or that require extra time or effort on behalf of faculty members (Sweener et 

al., 2002). Similarly, Vogel and colleagues (1999) examined faculty willingness to make 

teaching and exam accommodations. They found that faculty were the most willing to 

implement accommodations that were the least time-consuming and were seen as fair to 

all students, such as extra time on exams or the use of assistive technology. This indicates 

that accommodations that require minimal time and effort on behalf of faculty tend to 

also be more likely to be implemented than those that require more time and effort. In 

addition to accommodation type, the level of experience that faculty possess working 

with students with disabilities can also play a role in accommodation provisions.  
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Previous Experience. The research concerning previous experience is mixed. 

Some studies have found that previous experience in teaching students with disabilities 

was positively associated with providing accommodations (Murray, Lombardi, & Wren, 

2011; Lombardi & Murray, 2011; Vogel et al., 1999). In contrast, Rao (2003) found that 

those who had prior experience teaching students with disabilities reported less 

willingness to provide accommodations for students with disabilities than those who had 

no prior experience. This suggests that facultyôs prior experience in accommodating 

students with disabilities may be associated with willingness to provide accommodations 

but how this experience impacts willingness is unclear. Thus, more research is needed to 

clarify these mixed results.  

Faculty Gender. Gender relates to the social construction and non-biological 

characteristics that make an individual male, female, or another gender outside the 

dichotomous structure of gender (Howe, 2018). Sex is defined as the biological 

characteristics that make a person male or female (Howe, 2018). Gender is emphasized 

over sex because it is not always the case that oneôs gender matches their biological sex. 

The gender of the faculty member may play a role in the willingness to accommodate 

students with disabilities, though the research is mixed. In some studies, faculty gender 

was related to the provision of accommodations with female faculty reporting greater 

willingness than male faculty (Murray, Wren, & Keys, 2008; Vogel et al., 1999). 

However, other studies have found no difference in willingness to provide 

accommodations based on faculty gender (Rao, 2003; Wolman et al., 2004). Additional 

research is needed to understand how faculty gender affects willingness to provide 
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accommodations for students with disabilities. In the same vein, further research is 

needed to understand how the type of disability plays a role in faculty willingness to 

provide accommodations.  

Department Affiliation.  Previous research suggests that the department that 

faculty members are affiliated with is a potential factor in facultyôs willingness to 

accommodate students with disabilities (Murray et al., 2008; Vogel et al., 1999; Bourke, 

Strehorn, &Silver, 2000). Vogel and colleagues (1999) found that faculty members 

affiliated with the College of Education were slightly more willing to provide exam 

accommodations than faculty affiliated with other departments.  

Murray and colleagues (2008) found that faculty members affiliated with the 

academic disciplines related to Commerce and those related to Liberal Arts and Sciences 

showed lower scores on willingness to accommodate variables than did faculty affiliated 

with departments like Computer Science, Education, Music, and Theater. While some 

studies found that departmental affiliation played a role in accommodation provisions, 

Bourke and colleagues (2000) did not find any differences between departments in terms 

of willingness to accommodate students with disabilities. To better understand the 

relationship between facultyôs department affiliation and their willingness to provide 

accommodations for students with disabilities, the current work will also examine the 

department and college that faculty members are affiliated with. 

Faculty Teaching Status. The final factor that previous research suggests may 

impact willingness to provide accommodations is faculty teaching status. In this paper, 

teaching status will be defined as either having or not having tenure. Studies have 
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suggested that faculty who do not have tenure (or do not have a doctoral degree) report a 

greater willingness to provide accommodations (Vogel et al., 1999; Murray, Wren, & 

Keys, 2008). In general, willingness to provide accommodations is not consistent among 

faculty and the institutions surveyed in the current research. This is concerning because 

faculty are responsible for providing accommodations that are necessary for student 

success. Building off previous literature, the current work investigates whether attitudes 

and willingness will differ based on the provision of accommodations when the disability 

is recognizable and when it is unrecognizable. The proposed study adds to the existing 

body of literature exploring faculty willingness to provide disability accommodations by 

integrating and synthesizing factors previously suggested to contribute to faculty 

willingness to provide disability accommodations. 

Faculty Perceptions of Institutional Support 

 Even when faculty are willing to provide accommodations to students with 

disabilities, the level of and perceptions of institutional support for faculty may impact 

their ability to provide accommodations. For faculty, how much they feel supported by 

their institution when implementing accommodations affects their willingness to 

accommodate students with disabilities (Berry & Mellard, 2002; Bourke, Strehorn, 

&Silver, 2000; Murray, Wren, & Keys, 2008; Sniatecki, Perry, & Snell, 2015; St-Onge & 

Lemyre, 2018; Zhang et al., 2010). Institutional support, in this paper, is defined as 

services and resources meant to aid individuals (e.g., faculty) in accommodating students 

with disabilities that are provided and funded by the institution.  Specifically, institutional 

support refers to the support received by faculty from their department, the campus 
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disability resource center, administration, and the system in which the institution is 

encompassed (i.e., California State University). In addition, institutional support also 

measures the extent to which faculty feel supported by their institution in accommodating 

students with disabilities.  

Many faculty members view accommodations as ñcrucialò to the success of 

students with disabilities but do not feel adequately supported by their institution in the 

implementation of accommodations for students with disabilities (Berry & Mellard, 

2002). Berry and Mellard (2002) investigated faculty perceptions of institutional 

practices and institutional support at nine community colleges and technical colleges 

related to accommodations for students with disabilities. In terms of institutional support 

for the provision of accommodations, Berry and Mellard found that the previously 

perceived effectiveness of particular accommodations was a major determining factor in 

supporting accommodations. In addition, the other main determining factor was the 

financial cost to the university in terms of the implementation of certain 

accommodations. When accommodations were not provided, a lack of financial resources 

was the reported cause. Taken together, results suggest that faculty in higher education 

may not be adequately supported by the institution in implementing accommodations for 

students with disabilities and that policies related to accommodations may not be 

sufficiently implemented at the administrative level.  

Similarly, Zhang and colleagues (2010) also examined factors that influence 

faculty willingness to provide accommodations to students with disabilities from nine 

institutions representing a diverse range of disciplines. They also investigated perceptions 
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of institutional support provided by department-level administration, disability services 

office, and academic support staff. Results revealed that over half of participants 

perceived that they had at least some level of support from their institution. Zhang and 

colleagues found that facultyôs perceived institutional support had a significant and direct 

effect on both their personal beliefs and their level of comfort in educating students with 

disabilities. Meaning that when faculty reported higher institutional support, they also 

reported greater comfort with and more positive personal beliefs about educating students 

with disabilities. Additionally, personal beliefs mediated the relationship between 

institutional support and the provision of accommodations (Zhang et al., 2010). For 

personal beliefs regarding the education of students with disabilities, the personal beliefs 

of faculty were directly influenced by levels of faculty knowledge of legal responsibilities 

and perceived institutional support. Moreover, facultyôs personal beliefs regarding the 

education of students with disabilities had the most direct influence on the likelihood of 

providing reasonable accommodations. Furthermore, after controlling for faculty 

knowledge of legal responsibilities, researchers found a positive relationship between 

personal beliefs regarding the education of students with disabilities and facultyôs 

reported level of comfort with students with disabilities (Zhang et al., 2010) indicating a 

strong relationship between facultyôs personal beliefs and level of comfort in educating 

students with disabilities. Results indicated that an individualôs personal beliefs and 

perceptions of support were positively related to their knowledge of responsibilities, 

meaning that when personal beliefs regarding the education of students with disabilities 

and perceptions of institutional support were high, so too was facultyôs knowledge of 
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legal responsibilities (Zhang et al., 2010). Zhang and colleagues also found that facultyôs 

knowledge of legal responsibilities was positively correlated to the personal beliefs of 

faculty regarding educating students with disabilities. (Zhang et al., 2010). Meaning that 

when faculty reported greater knowledge, they also reported higher positive personal 

beliefs about educating students with disabilities. Taken together, the findings of Zhang 

and colleagues suggest that faculty are more willing to accommodate students with 

disabilities when they feel as though they are supported by their institution and have 

sufficient knowledge of their legal responsibilities with their personal beliefs playing a 

role in how much they feel supported and how much knowledge they report. The current 

study will build off this research by investigating faculty perceptions of institutional 

support, facultyôs disability-related knowledge, facultyôs disability-related attitudes, and 

how these impact facultyôs willingness to provide accommodations for students with 

disabilities.  

Similarly, Bourke, Strehorn, and Silver (2000) investigated faculty perceptions of 

support at a single university in Massachusetts. Bourke and colleagues analyzed facultyôs 

perceptions of support from the campus disability resource center, the dean of their 

college, the faculty senate, and their department (i.e., psychology, English, business, etc.) 

when working with and accommodating students with disabilities. Examples of 

supporting faculty in accommodating students with disabilities included but were not 

limited to resources for implementing accommodations, assistance from superiors, and 

answers to accommodation questions. They found that the more faculty reported 

receiving support from the disability resource center when accommodating students with 
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disabilities, the more faculty understood that accommodations were needed for students 

with disabilities (Bourke, Strehorn, & Silver, 2000). Support provided to faculty by 

disability resource centers can include things like training for faculty, educational 

materials related to students with disabilities, and arranging for accommodation 

assistance through outside sources (i.e., translators, note takers, assistive technologies, 

etc.).  The more support faculty reported,  the more they believed that accommodations 

promoted studentsô academic success (Bourke, Strehorn, & Silver, 2000). The amount of 

departmental support that faculty reported had a positive relationship with their beliefs 

that accommodations help students succeed (Bourke, Strehorn, & Silver, 2000). Taken 

together, Bourke and colleagues' findings suggest that the more support that faculty 

perceive, the more positive their perceptions of accommodations and beliefs in the 

success of students with disabilities. Additionally, when faculty perceive greater levels of 

support and resources, they find it easier to accommodate students with disabilities.  

Consistent with Bourke and colleagues, Murray, Wren, and Keys (2008) found 

that facultyôs ability to provide accommodations was associated with perceptions of 

support and adequacy of resources. Murray and colleagues investigated the beliefs, 

attitudes, and practices related to accommodating students with disabilities. In terms of 

institutional support, Murray and colleagues looked at faculty perceptions of resource 

constraints. Resource constraints indicate problems with institutional support in 

accommodating students with disabilities because these constraints reflect a lack of 

resources available for accommodation provisions. Murray and colleagues defined 

resource constraints as the inability to realistically provide accommodations given 
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constraints related to time and job demands. Faculty who reported high scores in terms of 

resource constraints were less likely to provide and implement accommodations and were 

also more likely to report insufficient accommodation-related knowledge than those who 

reported lower perceived resource constraints.  Therefore, even when faculty are willing 

to provide  accommodations for students with disabilities, they may not be able to 

because they do not have the resources needed to accommodate these students 

highlighting the importance of institutional support in accommodation provisions. 

Without administrative policies and institutional support, Sniatecki, Perry, and 

Snell (2015) explained that the implementation of comprehensive training programs that 

aim to improve the knowledge, attitudes, and practices of faculty regarding 

accommodations can be challenging, especially concerning faculty participation. 

Administrative support for accommodating students with disabilities can increase faculty 

attendance and participation in training meant to improve accommodation practices 

because those who choose to attend training often have pre-existing interests in 

accommodating students with disabilities (Sniatecki, Perry, & Snell, 2015). Additionally, 

administrative staff can mandate training for faculty allowing for less reliance on 

disability services and students with disabilities to educate faculty and advocate for 

students with disabilities (Sniatecki, Perry, & Snell, 2015). Sniatecki and colleagues 

assessed facultyôs attitudes and knowledge regarding students with disabilities including 

perceptions of institutional support. They assessed perceptions of adequacy related to 

departmental support and found that some faculty were not adequately aware, prepared, 

or supported when it comes to policies and procedures meant to aid in the 
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accommodation of students with disabilities. Sniatecki and colleagues suggested 

including disability in diversity training and activities as a potential solution to increasing 

support for accommodating students with disabilities.  

Because perceptions of institutional support play an important role in faculty 

willingness to accommodate students with disabilities, the present study will expand on 

the body of literature investigating perceptions of institutional support, knowledge of 

disability-related legislation and general knowledge regarding persons with disabilities, 

attitudes toward people with disabilities and reasonable accommodations, and the impact 

these variables have on faculty willingness to provide accommodations.  

Knowledge and Attitudes  

Knowledge and attitudes concerning disabilities and people with disabilities are 

presumed to play an integral role in oneôs willingness to provide accommodations. 

Attitudes about people with disabilities are impacted by an individual's knowledge of 

disabilities. Knowledge related to disabilities has been shown to mediate the relationship 

between attitudes and willingness to provide accommodations (Sniatecki, Perry, & Snell, 

2015; Zhang et al., 2010). This suggests that when an individual gains knowledge about a 

particular attitude object (i.e., people with disabilities or disability accommodations), the 

attitudes toward that object are affected. This means that if faculty are equally 

knowledgeable about different types of disabilities their attitudes and willingness to 

accommodate will not differ between students who have recognizable (e.g., Student Aôs) 

or unrecognizable disabilities (e.g., Student Bôs). In addition,  previous research has 

shown that those with more knowledge of disabilities tend to have more positive attitudes 
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toward individuals with disabilities and disability accommodations compared to those to 

have less knowledge (Murray, Wren, & Keys, 2008; Rao & Gartin, 2003; Stevens, 

Schneider, & Bederman-Miller, 2018; Zhang et al., 2010). In addition, those who have 

greater knowledge and possess positive attitudes concerning disabilities and people with 

disabilities are more willing to provide accommodations for those with disabilities, 

compared to those to have less knowledge and negative attitudes concerning disabilities 

and people with disabilities (Berry & Mellard, 2002; Bourke, Strehorn, &Silver, 2000; 

Burgstahler, Duclos, & Turcotte, 2000; Lombardi & Murray, 2011; Murray, Lombardi, & 

Wren, 2011; Murray, Wren, & Keys, 2008; Murray, Wren, Stevens, & Keys, 2009; Rao 

& Gartin, 2003; St-Onge & Lemyre, 2018; Sniatecki, Perry, & Snell, 2015; Stevens, 

Schneider, & Bederman-Miller, 2018; Vasek, 2005; Vogel, Leyser, Wylan, & Brulle, 

1999; Zhang et al., 2010).  

Knowledge 

Knowledge is related to willingness to accommodate students with disabilities 

because the more knowledge that faculty members possess, the greater they report 

willingness to accommodate students with disabilities (Bourke, Strehorn, &Silver, 2000; 

Burgstahler, Duclos, & Turcotte, 2000; Cook, Rumrill, & Tannkersley, 2009; Lombardi 

& Murray, 2011; Murray, Wren, & Keys, 2008; Murray, Wren, Stevens, & Keys, 2009; 

Rao & Gartin, 2003; St-Onge & Lemyre, 2018; Sniatecki, Perry, & Snell, 2015; Stevens, 

Schneider, & Bederman-Miller, 2018; Vasek, 2005; Zhang et al., 2010). In the current 

study, knowledge refers to the level of knowledge that faculty members possess related to 

disabilities. Although knowledge is multifaceted, this study will highlight knowledge 



FACTORS INFLUENCING DISABILITY ACCOMMODATIONS 

 

30 

about disability-related legislation (i.e., knowing requirements related to the ADA and 

Section 504) and general disability-related knowledge (i.e., knowing that disabilities are 

diverse, rates of disability, awareness of disability types).  
Knowledge regarding different types of disabilities and disability-related 

legislation is necessary for faculty to have the ability to implement accommodations for 

college students with disabilities. Though the institutionôs disability service office is 

responsible for determining whether a student qualifies for accommodations, whether an 

accommodation is considered reasonable is often left to faculty members themselves 

(Stevens, Schneider, & Bederman-Miller, 2018). Because faculty members can determine 

what accommodations are reasonable, Stevens and fellow researchers questioned whether 

faculty possessed adequate knowledge to accommodate students with qualified learning 

disabilities at a small private college. Specifically, Stevens and colleagues examined 

faculty knowledge and preparedness concerning the ADA and Section 504 of the 

Rehabilitation act using the ADA Faculty Questionnaire (ADAFQ), a new measure 

produced in this study that was adapted from previous literature (for previous literature 

used see: Hunter College, 2014; Hoffman, 2013; Villarreal, 2002). Results indicated that 

over 21% of faculty had never received information about working with students with 

disabilities, 56% reported inadequate awareness of their role in accommodating students 

with disabilities, and 11.6% of faculty believed that accommodations for students with 

documented disabilities give them an unfair advantage over the rest of the class. 

Additionally, a positive, yet moderate, correlation was found between awareness of 

disability-related legislation and preparedness with accommodating students with 
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disabilities. This means that faculty with greater disability-related knowledge may be 

more prepared to accommodate students with disabilities.  

Similarly, Rao and Gartin (2003) explored faculty knowledge about disability 

legislation and found that faculty who were familiar with Section 504 of the 

Rehabilitation Act were more willing to provide accommodations for students with 

disabilities than those who were not familiar with Section 504. Conversely, no significant 

effect was found for willingness to provide accommodations when faculty were familiar 

with the term óreasonable accommodationsô nor when they were familiar with the ADA 

(Rao & Gartin, 2003). Thus, reported familiarity with legislation does not necessarily 

equate to knowledge regarding specific legal requirements. The inconsistencies in the 

knowledge of different pieces of legislation and their relationship with accommodation 

willingness could be related to the instrument used. For example, they did not test the 

level of actual knowledge related to disability legislation (i.e., true, or false questions 

assessing the level of knowledge). Instead, they assessed perceptions of knowledge (i.e., 

questions asking if participants were familiar with disability-related legislation).  

Like Rao and Gartin (2003), Murray and colleagues (2008) included two items in 

their study related to faculty knowledge related to disabilities. They used Likert-type 

scales to look at faculty knowledge of legislation for disability accommodations in higher 

education and faculty knowledge about the term ñlearning disabilityò (Murray, Wren, & 

Keys, 2008). Researchers found a weak association between faculty knowledge and 

accommodation provisions related to the studentôs major (i.e., accommodations that go 

beyond what would be considered reasonable such as reducing reading requirements for 
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students with documented disability). This suggests that faculty knowledge may not be 

associated with major accommodations rather faculty knowledge could instead be related 

to the reported reasonableness of the type of accommodation in question. Murray and 

colleagues found that the faculty agreed that they possessed insufficient knowledge for 

providing accommodations related to teaching and exams. Taken together, results suggest 

that even when accommodations are perceived as reasonable faculty may have 

insufficient knowledge to provide said accommodations.  

Zhang and colleagues (2010) were also interested in faculty knowledge of 

disabilities, though they emphasized legal knowledge and responsibilities using twenty-

four true or false questions regarding accommodation requirements outlined in the ADA 

and Section 504. In contrast to Stevens and colleagues (2018) and Rao and Gartinôs 

(2003) work, findings from Zhang and colleagues (2010) suggested that faculty have a 

decent understanding of disability legislation. How knowledge is defined and analyzed 

has not been consistent in previous literature suggesting that knowledge measures should 

be explicit, so the perception of knowledge is not conflated with actual knowledge. 

Additionally, with measures of knowledge related to disability legislation that aims to 

assess actual knowledge we can gain insight into areas where faculty may benefit from 

education and training in accommodating students with disabilities. Building from 

previous research, the current study will assess the actual disability-related knowledge of 

faculty members rather than perceptions of knowledge.  

In this same vein, Vasek (2005) assessed facultyôs perception of knowledge of 

legal requirements for accommodating students with disabilities as well as their general 
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knowledge about disabilities. Unlike previously mentioned studies, Vasek used a mixed 

methods design in which both Likert scale items and open-ended questions were used to 

assess the disability-related knowledge, practices, and attitudes of faculty. They found 

that many faculty have not had previous experience working with students with 

disabilities and would likely need education regarding working with this population. 

Moreover, one in seven participants reported that they had little or no knowledge of the 

disabilities service office at their institution, over one-half had little to no communication 

with the office in the past year, and over one-third of faculty members expressed a need 

for more information for accommodation provisions in every area assessed (Vasek, 

2005). Additionally, Vasek investigated knowledge of what is meant by reasonable 

accommodations. Vasek found that perceived fairness of accommodations differed 

greatly among participants and that some faculty reported hesitancy or resistance to 

providing certain types of disability accommodations (i.e. comfortable with physical 

accommodations but hesitant to allow extra time on exams) because it was assumed that 

they may not receive the same accommodations in an employment situation (Vasek, 

2005).Vasek found a disconnect between facultyôs perceived knowledge about 

disabilities and their reported need for information about disabilities. They found that 

though faculty perceived themselves as having sufficient disability-related knowledge, 

nearly half of respondents admitted that they had very little or no knowledge of 

disability-related legislation (Vasek, 2005). This suggests that faculty may report greater 

perceptions of disability-related knowledge than they actually possess.  
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Burgstahler, Duclos, and Turcotte (2000) designed a program to support faculty 

development in educating students with disabilities. During the development of this 

program, Burgstahler and fellow researchers asked faculty members from twenty-three 

post-secondary institutions about their understanding of legal responsibilities regarding 

the accommodation of students with disabilities. They found that faculty had little 

knowledge of their legal responsibilities and reported that they had little knowledge about 

what qualifies as a reasonable accommodation because the term is vague and unclear. 

What is more, as with Vasek (2005), Burgstahler and colleagues found that faculty were 

more comfortable accommodating physical (recognizable) disabilities but were 

ambivalent regarding accommodations for learning and psychological disabilities because 

they did not have sufficient knowledge of these types of disabilities.  

In another study, Sniatecki, Perry, and Snell (2015) conducted an online survey 

that assessed facultyôs disability-related attitudes as well as knowledge regarding 

available disability-related resources and post-secondary education for students with 

disabilities. Researchers examined facultyôs disability-related attitudes based on the 

following disability types: physical, learning, and mental health. They found that faculty 

generally have positive disability-related attitudes and that the most positive attitudes 

were reported for physical disabilities followed by learning disabilities, and the most 

negative attitudes for mental health disabilities. This suggests that students with learning 

and mental health disabilities (less recognizable disabilities) face greater barriers in terms 

of faculty attitudes than those with physical disabilities (more recognizable disabilities). 

In addition to attitudinal barriers, disability-related knowledge is also an important factor 
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in accommodating students with disabilities. Sniatecki and colleagues asserted that 

without appropriate knowledge about disability services, faculty report feeling unable to 

effectively implement accommodations. In their examination, Sniatecki and fellow 

researchers found that faculty were lacking knowledge in the following areas: policies 

and procedures for accommodating students with disabilities, attendance rates for 

students with disabilities, resources available for these students, what qualifies students 

for accommodations, and how the ADA applies to students with disabilities. This 

suggests that faculty may not possess adequate knowledge related to disabilities in higher 

education. Taken together, previous studies suggest that more research is needed to better 

understand the knowledge base of faculty regarding disability legislation. The current 

work will build off previous research by using and consolidating similar methods that 

assess faculty knowledge of general disability characteristics, legislation related to 

disabilities, and support related to students with disabilities (more on this will be 

discussed in the methodôs section).  

Attitudes  

The most significant barrier that students with disabilities face in higher education 

is negative attitudes (Burgstahler et al., 2000). The literature on attitudes falls under the 

purview of social cognition. Social cognition refers to the cognitive process used in social 

interactions (i.e., judgments or evaluations). Disability-related attitudes are related to 

social cognition because we use social cognition to evaluate people as disabled and not 

disabled. Though there are many definitions of attitudes, there is vast agreement on the 

assumption that attitudes are fundamentally concerned with evaluation (Crano & Prislin, 
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2008). In 1960, Katz defined attitudes as a personôs ñpredisposition to evaluate some 

symbol, object, or aspect of the world in a favorable or unfavorable way.ò According to 

Katz, the rationale for holding attitudes can be found in the psychological functions that 

attitudes perform (Katz, 1960). This means that attitudes are evaluative mechanisms 

through which we perceive our world and communicate those perceptions. When we 

perceive an individual as a person with disabilities, how we evaluate that individual and 

their disabilities will determine our attitudes. Hogg and Smith (2007) asserted that 

attitudes are like windows into our identity and a means through which we create a 

ñnorm-based persona that reduces uncertainty and regulates social interaction.ò Meaning 

that not only are attitudes evaluative, but they also have a normative function because 

they help us adhere to social norms and expectations giving us a sense of certainty in our 

reality.  

Origins of Attitudes.  Allport (1954) suggests that categorization processes 

underlie attitude and prejudice formation when applied to people and groups. 

Categorizing people into groups is unavoidable. Returning to the example of Students A 

and B, where Student A is in a wheelchair (clearly recognizable as having a disability) 

while Student B appears to be a typical-looking student who does not have a clearly 

recognizable disability. According to Allport, when we see Student A, the category 

ódisabledô is readily activated while in contrast, it may be more difficult to activate the 

same category for Student B. Based on the category assigned to an individual, certain 

attitudes or beliefs about the person would follow (Allport, 1954). Allport (1935) 
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describes attitudes as the ñmost distinctive and indispensable conceptò (784) because our 

minds are wired to categorize and form judgments about the world around us.  

Attitudes Toward People with Disabilities. The diversity within the disability 

community among individual needs often leads to disparities in access and resources 

within many institutions, including the educational system. When asked to imagine an 

individual with disabilities, many people might imagine an individual with recognizable 

disabilities (i.e., Student A) because recognizable disabilities are more stereotypically 

associated with people with disabilities (Nario-Redmond, Kemerling, & Silverman, 

2019). People with less recognizable disabilities are often stereotyped as ófaking itô 

(Lightman, 2009) or as not actually needing resources or accommodations ((Nario-

Redmond et al., 2019). Common problematic attitudes toward people with disabilities are 

that they are ónot disabled enoughô to receive resources (Lightman, 2009), or that their 

disabilities are ótoo difficultô to accommodate (which can also be interpreted as being 

ótoo disabledô). Negative evaluations concerning people with disabilities can often lead to 

ableist behaviors such as microaggressions or full-blown attacks involving people with 

disabilities (Nario-Redmond et al., 2019). Not only are negative attitudes dangerous, but 

inconsistent perceptions of disabilities can also lead to discrimination and more 

importantly contribute to the marginalization, isolation, and segregation of individuals 

with disabilities (Bogart & Dunn, 2019; Kattari, Miranda, & Hanna, 2018; Nario-

Redmond et al., 2019; Taylor, 1998). Negative attitudes toward people with disabilities 

are defined as the perception of those with disabilities as not only different from, but also 

includes the perception of those with disabilities as being warm but incompetent when 
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compared to non-disabled people often manifesting itself in the form of pity (Nario-

Redmond et al., 2019). Perceptions of competency regarding people with disabilities are 

of particular concern in higher education because to excel individuals must be perceived 

as competent. As a result, people with disabilities often face challenges in higher 

education and are largely underrepresented (Murray, Wren, & Keys, 2008). Moreover, 

negative attitudes toward any member of an underrepresented group work to further 

marginalize the group as a whole by promoting prejudicial attitudes about its members.  

People with disabilities face prejudice and discrimination in the form of ableism. 

Prejudice is a term used to describe a feeling or judgment and was defined by Allport 

(1954) as ñan antipathy based upon a faulty and in-flexible generalization. It may be felt 

or expressed. It may be directed toward a group as a whole, or toward an individual 

be­cause he is a member of that group.ò Allport explained that discrimination is a 

practice or ñnegative actionò stemming from prejudice. Ableism is the term for prejudice 

against people with disabilities. In an introduction to a special issue on ableism for the 

Journal of Social Issues Bogart and Dunn (2019) defined ableism as ñstereotyping, 

prejudice, discrimination, and social oppression toward people with disabilitiesò. The 

current study explores the relationship between negative attitudes (ableism) and facultyôs 

will ingness to provide disability-related accommodations.  

Faculty Attitudes toward Students with Disabilities and Accommodation. 

Oneôs attitudes are highly related to oneôs behaviors. Thus, it is possible that attitudes 

held by faculty toward students with disabilities may impact their attitudes and behaviors 

in accommodating students with disabilities. For students with disabilities in higher 
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education, negative attitudes from faculty members can contribute to a studentôs inability 

to complete degree requirements (Vogel, Leyser, Wylan, & Brulle, 1999). In the current 

literature, faculty attitudes toward students with disabilities consist of facultyôs ñfeelings, 

perceptions and behaviorsò (St-Onge & Lemyre, 2018). Generally, facultyôs self-reported 

attitudes toward students with disabilities are mostly positive (Cook, Rumrill, & 

Tankersley, 2009; Murray, Wren, & Keys, 2008; Sniatecki, Perry, & Snell, 2015). 

Adversely, many students with disabilities report encountering negative attitudes from 

faculty (Vasek, 2005). This suggests that there is an incongruency between facultyôs self-

reported attitudes and studentsô perceptions of faculty attitudes. Thus, it is possible that 

faculty may report fewer negative attitudes than they present towards students with 

disabilities. 

In addition to faculty attitudes toward students with disabilities, faculty attitudes 

(beliefs) regarding accommodations for and the education of students with disabilities 

have shown mixed results. While Vogel and colleagues (1999) found that 

accommodations for students with disabilities are perceived by faculty as fair for non-

disabled students, Vasek (2005) found that faculty perceive some accommodations for 

students with disabilities as unfair for non-disabled students. This suggests that while 

some faculty believe that students with disabilities require accommodations to level the 

playing field, others believe that accommodations compromise the value and integrity of 

higher education and give some students unfair and underserved advantages (Sniatecki, 

Perry, & Snell, 2015). Thus, these beliefs and attitudes may impact a faculty memberôs 

willingness to provide accommodations. Furthermore, facultyôs attitudes and beliefs 
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surrounding students with disabilities and their accommodations may impact the 

accommodation practices at the institutional level by affecting the educational 

environment (Yuker,1994). Conversely, the institutionôs educational environment may 

also impact the attitudinal norms of its members (i.e., faculty, administration) 

(Yuker,1994). Notwithstanding, several factors influence disability-related attitudes 

which are presented below. 

Factors that Influence Disability-Related Attitudes. In higher education, the 

factors that influence disability-related attitudes are important because they impact the 

willingness to accommodate students with disabilities (St-Onge & Lemyre, 2018;  Rao & 

Gartin, 2003). Factors that influence disability-related attitudes (in addition to the 

perceptions of institutional support, knowledge, and willingness to provide 

accommodations discussed above) are the type of disability, type of accommodation, 

contact and previous experience, gender, and teaching status (Vasek, 2005; Sniatecki, 

Perry, & Snell, 2015; Cook, Rumrill, & Tankersley, 2009; Rao & Gartin, 2003; Lombardi 

& Murray, 2011; Murray, Lombardi & Wren, 2011; Harder et al., 2019; Kowalska & 

Winnicka, 2013; Murray, Wren, & Keys, 2008; Magsamen-Conrad et al., 2016). 

Type of Disability. As with willingness to accommodate, the classification of and 

recognizability of a personôs disability can contribute to attitudes toward the person with 

disabilities and their accommodations (Deal, 2003). According to Vasek (2005), facultyôs 

attitudes toward students may be affected by the nature of the studentôs disability. Faculty 

tend to have more positive attitudes toward recognizable disabilities (i.e., physical 

disabilities) than toward less recognizable disabilities (i.e., psychological disabilities) 
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(Sniatecki, Perry, & Snell, 2015). Additionally, students whose disabilities are 

recognizable tend to get accommodated more than students whose disabilities are less 

recognizable (Vasek, 2005). This suggests that those with less recognizable disabilities 

may experience different attitudinal barriers than those with more recognizable 

disabilities. Thus, the type of disability (categorized as recognizable and unrecognizable) 

is one of the primary factors being assessed in the current study. 

Contact and Prior Experience. The persistence of negative attitudes toward 

people with disabilities is largely because contact between non-disabled people and those 

with disabilities is sparse or non-existent (to their knowledge) (Bogart & Dunn, 2019). 

Additionally, nondisabled people are often exposed to media and culture that 

underrepresents disabilities or represents them in a negative way which contributes to the 

misrepresentation of people with disabilities and creates a reliance on stereotypes (Bogart 

& Dunn, 2019). According to the intergroup contact theory (aka contact hypothesis), 

when people from different groups interact with one another it changes their attitudes and 

perceptions of one another (Kite & Whitley, 2016). Though contact between groups can 

improve intergroup attitudes, Allport (1954) explained that this was not always the case 

and that certain conditions must exist for intergroup attitudes to change. Because of the 

conditions required to examine the effects of contact on attitude change the current study 

will concentrate on facultyôs prior experience (a subset of contact) in teaching students 

with disabilities. Moreover, according to Raoôs 2003 research, personal contact between 

faculty and students with disabilities had no significant impact on facultyôs willingness to 
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provide accommodations for students with disabilities and will not be considered in the 

current study.  

Faculty members possess different levels of experience in accommodating 

students with disabilities (Vasek, 2000). Notwithstanding, prior experience working with 

students with disabilities can contribute to the attitudes formed by students with 

disabilities ( Lombardi & Murray, 2011; Murray, Lombardi & Wren, 2011; Vasek, 2000), 

though the experience can lead to conflicting outcomes.  In one study, faculty with 

previous experience tend to have more positive attitudes towards students with 

disabilities (Murray, Lombardi, & Wren, 2011), while another study (Rao, 2003) found 

that faculty with previous experience teaching students with disabilities were less likely 

to accommodate students with disabilities compared to those with no previous 

experience. This suggests that more research is needed because prior experience with 

accommodations is positively associated with positive attitudes toward students with 

disabilities but is negatively associated with accommodation willingness.  

Faculty Gender. It is possible that a faculty memberôs gender may play a role in 

shaping their attitudes toward students with disability, however, the research is mixed. 

For attitudes toward people with disabilities, studies have explained that the participantôs 

gender can play a role in an individualôs attitudes toward disabilities (Harder et al., 2019; 

Kowalska & Winnicka, 2013; Lombardi & Murray, 2011; Murray, Wren, & Keys, 2008). 

While some researchers have found that women tend to have more positive attitudes 

toward people with disabilities (Harder et al., 2019; Kowalska & Winnicka, 2013; 

Lombardi & Murray, 2011; Murray, Wren, & Keys, 2008) others have found no 
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difference in attitudes toward people with disabilities concerning gender (Magsamen-

Conrad et al., 2016). Harder et al. (2019) found that gender predicted attitudes, with 

women showing greater warmth and less implicit and explicit prejudices toward people 

with disabilities than men. In another study, Kowalska and Winnicka (2013) found that 

attitudes towards people with disabilities tended to be positive with women having more 

positive attitudes than men. In contrast, Magsamen-Conrad et al. (2016) measured factors 

that contribute to attitudes toward people with disabilities and found effects for contact 

and geographic region but not for gender. The mixed results regarding the effects of 

gender on attitudes toward people with disabilities suggest the need for more research 

into the relationship between gender and disability-related attitudes.  

Faculty Teaching Status. As discussed in the factors that influence faculty 

willingness to provide accommodations section, teaching status relates to whether the 

faculty member is tenured or not. Whether or not a faculty member has tenure is an 

additional factor that has been found to contribute to attitudes toward students with 

disabilities (Murray, Wren, & Keys, 2008; Bourke, Strehorn, &Silver, 2000). The faculty 

members who have tenure tend to report less positive attitudes towards students with 

disabilities receiving accommodations than faculty members who are not tenured 

(Murray, Wren, & Keys, 2008). One possible explanation for this is that faculty who are 

tenured have less time to interact with and implement accommodations for students with 

disabilities and may have a different relationship with and expectations for the university 

(Bourke, Strehorn, &Silver, 2000). Additionally, those without tenure have less job 

security than those who are tenured and may report more positive attitudes toward 
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students with disabilities because things like student evaluations have more weight for 

non-tenured faculty members than for tenured.  

Measuring Attitudes 

Research on attitudes differentiates between implicit and explicit attitudes. 

Implicit attitudes are attitudes that operate at a level outside of our conscious awareness 

that cannot be controlled and occur without intention or attention (Crano & Prislin, 2008) 

and are measured via implicit means, e.g. reaction times In contrast, explicit attitudes are 

attitudes that operate at a level that is within our conscious awareness and that is 

deliberate and controllable (Crano & Prislin, 2008) and are measured explicitly by 

directly asking, e.g. surveys and questionnaires. The current study will measure explicit 

attitudes and will thus be emphasized.  

Measuring Attitudes Toward People with Disabilities. Antonak and Livneh 

(2010) assessed different methods for measuring attitudes and explained that explicit 

methods like surveys are the most commonly used when measuring attitudes toward 

people with disabilities. There have been several surveys used to measure attitudes 

toward people with disabilities but the most widely used is the Attitude Toward Disabled 

Persons (ATDP) scale developed by Yuker, Block, and Young (1970). The ATDP was 

developed to assess how different from, or similar to, people with disabilities are viewed 

from their non-disabled counterparts(Yuker, Block, & Young, 1970). Additionally, the 

ATDP was designed to assess attitudes held by both non-disabled people and people with 

disabilities (Yuker, Block, & Young, 1970). There have been three forms of the Attitude 

Toward Disabled person scale, all of which use a Likert format with responses ranging 
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from "I Agree Very Much" to "I Disagree Very Much" (Yuker, Block, & Young, 1970). 

The version of the Attitude Toward Disabled Persons scale relevant to the current study is 

óForm Bô which has 30 items (e.g., characteristics related to people with disabilities, how 

people with disabilities should be treated) and is considered a reliable measure in 

assessing attitudes toward people with disabilities (Yuker, Block, & Young, 1970). In 

addition to the ADTP-B, the Faculty Attitudes and Knowledge Regarding College 

Students with Disabilities (SWD) Survey (Sniatecki, Perry, & Snell, 2015) is another tool 

for measuring attitudes toward students with disabilities. The Faculty Attitudes and 

Knowledge Regarding College SWD survey was adapted from a previous survey created 

by the University of Oregon (2009) and was modified to include attitudes toward three 

general disability categories (physical, learning, psychological) (Sniatecki, Perry, & 

Snell, 2015). The Faculty Attitudes and Knowledge Regarding College SWD survey used 

30 items to measure disability-related attitudes and knowledge including those that 

reflected faculty beliefs about the potential of SWD to be successful and faculty attitudes 

regarding accommodation provisions (more on attitude measures will be discussed in the 

methods section).  
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Current Study 

Past research has investigated whether attitudes toward and willingness to 

accommodate students with disabilities are affected by the nature of the disability (Vasek, 

2005; Sniatecki, Perry, & Snell, 2015, Burgstahler et al., 2000; Kattari, 2018; Rao, 2004; 

McDonald, Keys, & Balcazar, 2007; Sweenner, Kundert, May & Quinn, 2002; Vogel, 

Leyser, Wylan, & Brulle, 1999; Zhang et al., 2010) but not in terms of disability 

recognizability. It has also investigated accommodations for students with disabilities 

based on disability type (often defined as either physical, learning, or psychological) but 

no study has tested whether visual cues differentiating between recognizable and 

unrecognizable aspects of a disability impact willingness to accommodate. Yet there is 

evidence that disability-related attitudes are impacted by the recognizability of the 

disability and that these attitudes play a role in accommodations willingness (Vasek, 

2005; Sniatecki, Perry, & Snell, 2015). This is important because a personôs disability 

can be either recognizable or unrecognizable depending on the context and the person 

perceiving the disability. Thus, the current study will use Disability Information in the 

form of photos where a student with disabilities was given with the student either sitting 

in a chair or a wheelchair. Additionally, past research has also investigated facultyôs 

knowledge of disability-related legislation and/or general knowledge regarding persons 

with disabilities, attitudes toward people with disabilities and perceptions of reasonable 

accommodations, their perceptions of institutional support, and the impact these variables 

have on faculty willingness to provide accommodations, but not in a single study. Thus, 

in the current study, both disability recognizability and disability-related knowledge are 
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included to provide a more comprehensive picture of how these factors influence 

perceptions, attitudes, and willingness to provide accommodations.  

This thesis aims to address 1) the perception of professors on the topics of disabilities, 

institutional support for professors in administering accommodations for those with 

disabilities, and what constitutes reasonable accommodations for those with disabilities; 

2) whether knowledge and attitudes related to disabilities influence professorsô 

willingness to provide accommodations and perceived reasonableness of 

accommodations, specifically when the disability is recognizable compared to 

unrecognizable, and 3), this thesis explores the role of the professorôs demographic 

composition and whether it plays a role in their attitudes and willingness to provide 

accommodations for disabled populations. 

Hypotheses 

Hypothesis 1: Recognizable v. unrecognizable disabilities: Disability Attitudes 

If disability-related attitudes are influenced by differences in the recognizability 

of the disability, then participants will report more positive disability-related attitudes 

toward órecognizableô disability categories as compared to participants in the 

óunrecognizableô condition. This prediction is supported by Vasekôs (2005) findings that 

attitudes toward students with disabilities are potentially affected by the nature of the 

disability. Additionally, this is in line with Sniatecki and colleagues' (2015) research 

which found that faculty tend to have more positive attitudes toward physical disabilities 

(which can be recognizable) than toward those with psychological disabilities 

(unrecognizable).However, it is possible that taking into account a control condition (no 
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photo) that the control condition may result in the highest levels of accommodation, as 

the presence of the photos in the recognizable and unrecognizable conditions may result 

in a negative bias in general, as the student in the photo will be a cisgender woman. This 

prediction is supported by research that has found that when no photo was provided for 

women applying for a job, they were more likely to receive a callback than those whose 

pictures were included (Ruffle & Shtudiner, 2015). 

Hypothesis 2: Recognizable v. unrecognizable disabilities: Willingness to 

Accommodate 

If willingness to provide accommodations is influenced by differences in the 

recognizability of the disability, then participants in the órecognizableô condition will 

report greater willingness to provide accommodations compared to participants in the 

óunrecognizableô condition and those in the control condition will show the highest level 

of accommodation willingness. This prediction is supported by research that has found 

that the recognizability of a disability may play a role in faculty provisions of 

accommodations because accommodations for students with recognizable disabilities 

tend to be prioritized and provided more readily than for students with unrecognizable 

disabilities (Burgstahler et al., 2000; Kattari, 2018; Rao, 2004; McDonald, Keys, & 

Balcazar, 2007; Sniatecki, Perry, & Snell, 2015; Zhang et al., 2010).   

Hypothesis 3: Recognizable v. unrecognizable disabilities: Reasonableness 

If perceived reasonableness of disability accommodations is influenced by 

differences in the recognizability of the disability, then participants in the órecognizableô 

condition will report greater perceived reasonableness compared to participants in the 
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óunrecognizableô condition and those in the control condition will show the highest level 

of perceived reasonableness of accommodations. 

Hypothesis 4: Disability Knowledge on Disability Attitudes  

If disability-related attitudes are influenced by differences in knowledge, then 

those who score higher on the knowledge measure will report more positive disability-

related attitudes than those with lower scores on the knowledge measure regardless of 

condition (recognizable/unrecognizable/control), while those who score lower on 

knowledge are predicted to vary in their attitudes, favoring recognizable over 

unrecognizable disabilities. This prediction is supported by current research suggesting 

that faculty who report greater disability-related knowledge also report more positive 

disability-related attitudes (Bourke, Strehorn, & Silver, 2000; Burgstahler, Duclos, & 

Turcotte, 2000; Cook, Rumrill, & Tannkersley, 2009; Murray, Wren, Stevens, & Keys, 

2009; Rao & Gartin, 2003; Sniatecki, Perry, & Snell, 2015; Stevens, Schneider, & 

Bederman-Miller, 2018; Vasek, 2005; Zhang et al., 2010).  

Hypothesis 5: Knowledge on Reasonableness of Accommodations 

If perceptions of the reasonableness of accommodations are influenced by 

differences in knowledge, those who score higher on the knowledge measure will 

perceive accommodations as more reasonable than those who score lower on the 

knowledge measure regardless of condition, while those who score lower on knowledge 

are predicted to vary in the reasonableness of accommodations, favoring recognizable 

over unrecognizable. This prediction is supported by current research suggesting that 

faculty who reported less knowledge of their legal responsibilities for accommodating 
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students with disabilities also reported less knowledge of what qualifies as a reasonable 

accommodation (Burgstahler, Duclos, & Turcotte, 2000; Sniatecki, Perry, & Snell, 2015).  

Hypothesis 6: Knowledge on Willingness to Accommodate 

If willingness to provide accommodations is influenced by differences in 

knowledge, then participants who score higher on the knowledge measure will report 

greater willingness to accommodate students with disabilities than those who score lower 

on the knowledge measure regardless of condition, while those who score lower on 

knowledge are predicted to vary in their willingness to accommodate, favoring 

recognizable over unrecognizable. This prediction is supported by current research 

suggesting that faculty who report greater disability-related knowledge also report greater 

willingness to accommodate students with disabilities (Bourke, Strehorn, & Silver, 2000; 

Burgstahler, Duclos, & Turcotte, 2000; Murray, Wren, & Keys, 2008; Rao & Gartin, 

2003, Sniatecki, Perry, & Snell, 2015; Stevens, Schneider, & Bederman-Miller, 2018; 

Vasek, 2005; Zhang et al., 2010).  

Hypothesis 7: Institutional Support on Willingness to Accommodate 

If  willingness to provide accommodations is influenced by perceptions of 

institutional support, then when perceptions of institutional support increase, so too will 

willingness to accommodate students with disabilities regardless of condition. This 

prediction is supported by previous research which suggests that the more faculty report 

being supported by their institution, the more comfortable and capable they report feeling 

when accommodating students with disabilities (Zhang et al., 2010; Murray, Wren, & 

Keys, 2008), the more they reported feeling that accommodation helped students with 
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disabilities succeed (Bourke, Strehorn, &Silver, 2000), and the more likely they are to 

participate in training related to accommodating students with disabilities (Sniatecki, 

Perry, & Snell, 2015).  
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Methods 

The current study received IRB approval on October 25th, 2022 (IRB# 22-036). 

Participants   

Participants (n = 35) were faculty members at multiple institutions of higher 

education in the United States. convenience sampling and snowball sampling methods 

were used by placing calls for participants in teaching and academic conference forums. 

Emails were sent to department administrators and disability resource centers at these 

institutions requesting faculty member participation in a survey assessing disability 

accommodations. All those who agree to participate were selected and randomly assigned 

to one of three conditions using the SONA system. Reminder emails were sent out 

monthly throughout the course of the study to increase the response rate of the 

participants. Data was collected over the course of four months, from December 2022 

through April 2023.  

Materials 

Disability Photographs  

Two photographs of the same female student, aged 32, were used to represent the 

recognizable and unrecognizable disability conditions. Both photos depicted the studentôs 

whole body in a seated position with a plain white background. For the recognizable 

condition, (i.e., Student A), the student was seated in a wheelchair. For the 

unrecognizable condition, (i.e., Student B), the student was seated in a four-legged chair. 

For the control condition, no photograph was provided. See Appendix H. 
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Accommodation Memorandum  

The accommodation memorandum used in the proposed study was replicated 

from the on-campus disability resource center (SDRC) at Cal Poly Humboldt. SDRC 

staff will assess the accommodation memorandum for accuracy and relevance. The 

accommodation memorandum will include items related to both ñExam 

Accommodationsò and ñAcademic Adjustments''. For exam accommodations,  examples 

of items included in the accommodation memorandum are, ñTime + İò and ñLow 

distraction environmentò. For academic adjustments, examples of items included in the 

accommodation memorandum are, ñMay occasionally need extension on assignments.ò 

and ñProvide Presentations, PowerPoint slides, and handouts prior to classò. See 

Appendix A. 

Demographics  

The following demographic items were asked of the participants: age, gender, 

institution of employment, faculty status, highest degree earned, previous experience 

teaching students with disabilities, and disability status. The current study will allow 

multiple options for gender orientation including non-binary and transgender options 

rather than the binary format of male and female. See Appendix I. 

Perceptions of Institutional Support Scale  

Participants will respond to 4 items from Zhang et al.ôs (2010) ñPerceived 

Institutional Supportò construct (Cronbachôs Alpha 0.734). Example items include, ñI 

receive adequate support from the administrators of the college in working with students 

who have disabilitiesò and ñI receive adequate support from my department in working 
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with students who have disabilitiesò. Participants responded on a 5-point Likert-type 

scale from 1 (strongly agree)  to 5 (strongly disagree). See Appendix B. 

Knowledge and Attitudes 

Disability -Related Knowledge Surveys. Disability-related knowledge was 

adapted from Zhang et al.ôs (2010) ñKnowledge of Legal Responsibilitiesò construct and 

Stevens and colleagues (2018) ñADA Faculty Questionnaire (ADAFQ)''. 

Knowledge of Legal Responsibilities. Participants responded to 24 true or false 

questions adapted from Zhang et al.ôs (2010) ñKnowledge of Legal Responsibilitiesò 

construct (Cronbachôs Alpha 0.530). The questions will reflect general knowledge about 

people with disabilities. Examples of questions include, ñIf someone is disabled, can you 

tell just by looking at themò and ñDisabilities are defined as the difficulty performing 

specific tasks ( i.e., difficulties related to vision, hearing, mobility, and cognitive or 

psychological impairments) or activities related to daily living or with various social 

rolesò. Participants will respond by assigning either true or false to each of the questions 

provided. Necessary items were reverse coded and higher scores will indicate more 

knowledge concerning disability legislation whereas lower scores will indicate 

knowledge concerning disability legislation. See Appendix C. 

ADA Faculty Questionnaire (ADAFQ).  The current study will also use 

questions adapted from Stevens and colleagues (2018) ñADA Faculty Questionnaire 

(ADAFQ)ò to assess facultyôs general disability knowledge and knowledge related to 

disability legislation (Cronbachôs Alpha 0.667). In terms of general disability knowledge, 

five items were used to assess facultyôs general knowledge related to disabilities. For 
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example, ñHow familiar are you of the meaning of ódisabilitiesô and on how to address 

people with a disability?ò to which participants will respond with either 3 (Very familiar),  

2 (Somewhat familiar), or  1 (Not familiar at all). Higher scores will indicate greater 

disability-related knowledge whereas lower scores will indicate lower disability-related 

knowledge. Additionally, the current study will use ten items from the ADAFQ to assess 

knowledge related to disability legislation. Example items include, ñA student registering 

a disability with the Coordinator of Disability Services may choose whether to disclose 

the nature of her/his disability or need for accommodations, to faculty membersò and 

ñInstructors may use their own discretion in deciding not to provide extended time as a 

form of accommodation to a student with a disabilityò (Stevens, Schneider, & Bederman-

Miller, 2018). Participants will respond with either ñAgreeò or ñDisagreeò. Items were 

scored for their correctness and higher scores will indicate greater disability-related 

knowledge whereas lower scores will indicate lower disability-related knowledge. See 

Appendix E.  

Disability-Related Attitudes Scales 

Disability-related attitudes was adapted from Yuker, Block, and Youngôs (1970) 

ñAttitudes Toward Disabled People Scale - form O (ATDP-O)ò and Sniatecki, Perry, and 

Snellôs (2015) ñFaculty Attitudes and Knowledge Regarding College Students with 

Disabilities Surveyò. 

Faculty Attitudes and Knowledge Regarding College Students with 

Disabilities Scale. Faculty will report their disability-related attitudes and knowledge 

using the ñFaculty Attitudes and Knowledge Regarding College Students with 
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Disabilities Surveyò (Sniatecki, Perry, & Snell, 2015). The survey was adapted from the 

original which was created for the University of Oregon (2009) to include the disability 

categories of learning, physical, and mental health disabilities as well as the institution 

that the survey was modified for. The survey questions assess facultyôs beliefs about the 

potential for students with disabilities to be successful, their attitudes toward 

accommodation provisions in higher education, their knowledge of available resources, 

knowledge regarding rates of participation for students with disabilities, knowledge of 

disability services, and interest in future training (Cronbachôs Alpha 0.859). This survey 

was chosen for its previous success in assessing facultyôs disability-related attitudes and 

knowledge related to the education of students with disabilities. Example items include, 

ñStudents with disabilities attend postsecondary schools at rates proportionate to the rates 

of postsecondary attendance among students who do not have disabilitiesò to which 

participants would respond with ñyesò, ñnoò, and ñunsureò. Additional example items 

include, ñI make appropriate individual accommodations for students who have presented 

a letter of accommodation from OSDò and ñGiven time constraints and other job 

demands, it is unrealistic for me to make reasonable accommodations for students with 

Learning disabilitiesò to which participants will respond on a 5-point Likert scale from 1 

(strongly agree) to 5 (strongly disagree). Lower scores will indicate greater disability-

related knowledge and more positive disability-related attitudes and beliefs. See Appendix 

F. 

Attitudes Toward Disabled People Scale - Form O (ATDP-O). Participants 

reported explicit attitudes toward people with disabilities using the Attitudes Toward 
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Disabled People Scale, Form-O (ATDP-O) (Cronbachôs Alpha 0.76). The ATDP-O is a 

20-item scale created by Yuker, Block, and Young (1970) and is used to assess the 

cognitive aspects of attitudes toward people with disabilities. This form (ATDP-O) was 

chosen over other forms of the ATDP (i.e., ATDP-B) because it has better psychometrics 

and for the specific questions provided in this form that was not included in others. 

Example items include, ñMost people with physical disabilities have a chip on their 

shoulder.ò, and ñThe worst thing that could happen to a person would be for them to be 

very severely injured.ò The ADTP-O was reworded to reflect person-first language (e.g., 

people with disabilities rather than disabled persons) to reflect current literature and 

disability-related language (Bogart, Logan, Hospodar, & Woekel, 2019). Participants will 

respond using a 6-point Likert scale from 1 (strongly agree) to 6 (strongly disagree). 

Once positively worded items are reverse coded, higher scores will indicate more positive 

attitudes toward people with disabilities whereas lower scores will indicate negative 

attitudes toward people with disabilities. See Appendix D. 

Willingness 

Willingness to Provide Accommodations Scale. Faculty reported their 

willingness to accommodate students with disabilities using the ñWillingness to Provide 

Accommodationsò scale (Rao, 2003) (Cronbachôs Alpha 0.68). Rao adapted this scale 

from previous research (see: Lewis, 1998; Matthews et al., 1987; Nelson et al., 1990) 

because other research concerning faculty willingness to accommodate students with 

disabilities has revealed that this method is reliable (Lewis, 1998; Matthews et al., 1987; 

Nelson et al., 1990). The current study used 18 items from the ñWillingness to Provide 
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Accommodationsò scale. Example items include ñExtend deadlines for completion of 

class projects, papers, etc.ò and ñAllow student extra time to complete class tests.ò 

Responses were coded dichotomously with responses indicating either willingness or 

unwillingness to provide specific accommodations. Scores related to willingness were 

tallied with higher scores indicating greater willingness to provide accommodations and 

lower scores indicating less willingness to provide accommodations for students with 

disabilities. See Appendix G. 

Reasonableness 

Perceptions of Reasonableness Scale. Following the accommodation 

memorandum faculty in the recognizable and unrecognizable conditions received the 

following instructions, ñThe student in the photo attached is enrolled in your course. 

Before the first class, you receive the attached accommodation memorandum. Please 

view both the photo and accommodation memorandum and respond to the survey 

below:ò Faculty members who were randomly selected into the control condition 

received the following instructions, ñPlease rate the reasonableness for each 

accommodation below:ò All participants respond on a dichotomous scale (ñReasonableò, 

ñUnreasonableò) for each accommodation outlined in the accommodation memorandum 

(e.g., Time and a half for quizzes and exams) (Cronbachôs Alpha 0.808). See Appendix A. 

Design 

This study has one independent variable, Disability Information with three levels, 

Recognizable, Unrecognizable, and Control. Disability Information is a between-subjects 

factor. The recognizable condition presented a photo of a student with a recognizable 
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disability (student seated in a wheelchair). The unrecognizable condition presented a 

photo of a student with an unrecognizable disability (student seated in a chair). The 

control condition did not contain a photo. The dependent variables were explicit 

measures of perceived institutional support, disability-related knowledge, perceptions of 

accommodation reasonableness, disability-related attitudes, and willingness to 

accommodate students with disabilities and were measured via a battery of self-report 

surveys.  

Procedure 

Participants were provided with a Qualtrics survey link to assess their universityôs 

accommodation practices. Participants were provided with the option to participate in a 

study to assess their universityôs accommodation practices. The first page of the survey 

was the informed consent. After reading the consent form, the participants were given the 

option to consent. By clicking ñyesò, the subjects indicated that they were at least 18 

years old, they understood the aims of the study, and that they have the option to decline 

participation and to end participation at any time. By clicking ñno'' the subjects were 

allowed to skip to the end of the study. For those who gave consent, participants were 

randomly assigned to one of three Disability Information conditions. In all conditions 

participants were first presented with a set of surveys in the following order: Perceived 

Institutional Support (Zhang et al., 2010), Knowledge of Legal Responsibilities (Zhang et 

al., 2010), ADA Faculty Questionnaire (Stevens, Schneider, & Bederman-Miller, 2018), 

Faculty Attitudes and Knowledge Regarding College Students with Disabilities Survey 

(Sniatecki, Perry, & Snell, 2015), Attitudes Toward Disabled People Scale (Yuker et al.). 
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Participants were presented with several items on each page corresponding to the 

different surveys. Once a participant finished a survey, they moved to the next page by 

pressing a button labeled ñnextò to proceed to the next survey. Once the first battery of 

surveys was completed, participants in all conditions were presented with an 

accommodation memorandum. In the recognizable and unrecognizable conditions, the 

5x7 photo was placed in the upper left-hand corner. Participants indicated that they read 

the content of the memorandum and pressed a button to proceed to the next page, which 

presented the same accommodation memorandum and photo (depending on condition) 

with the addition of questions from the Perceptions of Reasonableness Survey. Once a 

participant completed the survey, they moved to the next survey by pressing a button 

labeled ñnextò. Participants were then be asked to complete the Willingness to Provide 

Accommodations scale (Rao, 2003). After completing the surveys, participants in the 

recognizable and unrecognizable conditions were asked, ñDo you recognize the student in 

a photoò to which they responded with either ñyesò or ñnoò. For those who selected 

ñyesò, their data was excluded from the study. At the end of the study, participants were 

debriefed to the true nature of the study and given the option of continuing or 

withdrawing consent to be included in the study. 

Results 

The inclusion criteria for the current study required participants to be faculty 

members in higher education. The exclusion criteria included participants who 

recognized the student in the photo to avoid preexisting attitudes related to the student in 

the photo. Three participants were excluded because they recognized the student in the 
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photo. The current study also included exclusion criteria for those who did not pass the 

captcha verification presented after informed consent to ensure that participants were all 

human. A total of 26 participants were excluded from the study because of captcha 

failure. A total of 35 respondents completed the survey. Of the participants who 

responded, 77.1% were female and 8.6% were non-binary / third gender or preferred not 

to say. The average age of participants was 44 years old, 8.6% were of Spanish, Hispanic, 

or Latino origin, and 91.4% were white.  In terms of their teaching status, 42.9% were 

non-tenure, and 91.4% had previous experience teaching students with disabilities. 

Furthermore, approximately 57% of participants identified as people with disabilities.  

Power analysis was used to determine the number of participants needed for the 

current study. A sensitivity analysis calculated the number of participants needed as n = 

134 with an effect size of Cohenôs d = 0.299. Data was then cleaned and checked for 

missing data as well as errors (i.e., skewness) using univariate statistical analysis and 

frequencies. Histograms and scatter plots were used to determine outliers in the data. 

After the required items are reverse coded, items were averaged to create scales for the 

collected data. Following the process of performing the appropriate assumptions for the 

analyses, the analyses were adjusted accordingly. A correlation matrix was used to assess 

correlation coefficients for each variable, the data was summarized and assessed to see if 

additional analyses were needed.  

Recognizable v. unrecognizable disabilities: Disability Attitudes 

The study aimed to investigate the effect of disability recognizability on 

disability-related attitudes. The hypothesis was if differences in disability recognizability 
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influence disability-related attitudes, then participants would report more positive 

disability-related attitudes toward órecognizableô disability categories than participants in 

the óunrecognizableô condition, and those in the control condition would show the highest 

level of positive attitudes. ANOVA was used to examine the variance in disability-related 

attitudes that the differences in the recognizability of the disability can explain. The effect 

size was reported using Eta-Squared.  

Descriptive statistics indicated that the mean disability-related attitudes were  

70.67(SD = 10.39) for the recognizable condition, 77.18(SD = 3.37)  for the 

unrecognizable condition, and 76(SD = 7.84) for the control condition (Table 1). The 

ANOVA did not reveal a significant effect of disability recognizability on disability-

related attitudes F(2,29) = 2.04, p = .148, partial ɖ2 =.12. The null hypothesis was not 

rejected, indicating that there was no significant effect of disability recognizability on 

disability-related attitudes. The effect size was small (partial eta-squared = .12). Post-hoc 

tests were not conducted, as the ANOVA was not significant. 

Recognizable v. unrecognizable disabilities: Willingness to Accommodate 

The study aimed to investigate the effect of disability recognizability on 

willingness to provide accommodations. The hypothesis was if differences in disability 

recognizability influence willingness to provide accommodations, then participants 

would report more willingness to provide accommodations toward órecognizableô 

disability categories than participants in the óunrecognizableô condition, and those in the 

control condition would show the highest level of willingness. ANOVA was used to 

examine the variance in willingness to provide accommodations that the differences in 
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the recognizability of the disability can explain. The effect size was reported using Eta-

Squared.  

Descriptive statistics indicated that the mean willingness to provide 

accommodations were 12.78(SD = 5.02) for the recognizable condition, 13.75(SD =2.38)  

for the unrecognizable condition, and 13.83(SD =3.66) for the control condition (Table 

2). The ANOVA did not reveal a significant effect of disability recognizability on 

willingness to provide accommodations F(2,30) = 0.116, p = .891, partial ɖ2 =.008. The 

null hypothesis was not rejected, indicating that there was no significant effect of 

disability recognizability on willingness to provide accommodations. The effect size was 

small (partial eta-squared = .008). Post-hoc tests were not conducted, as the ANOVA was 

not significant. 

Recognizable v. unrecognizable disabilities: Reasonableness 

The study aimed to investigate the effect of disability recognizability on perceived 

reasonableness of accommodations. The hypothesis was if differences in disability 

recognizability influence perceived reasonableness of accommodations, then participants 

would report more greater reasonableness of accommodations toward órecognizableô 

disability categories than participants in the óunrecognizableô condition, and those in the 

control condition would show the highest level of reasonableness. ANOVA was used to 

examine the variance in perceptions of reasonableness of accommodations that the 

differences in the recognizability of the disability can explain. The effect size was 

reported using Eta-Squared.  
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Descriptive statistics indicated that the mean perceptions of reasonableness 

accommodations were 10.78 (SD = 1.79) for the recognizable condition, 11.17(SD = 

1.75)  for the unrecognizable condition, and 10.85(SD = 2.23) for the control condition 

(Table 3). The ANOVA did not reveal a significant effect of disability recognizability on 

perceptions of accommodation reasonableness F(2,31) = 0.22, p = .80, partial ɖ2 =.014. 

The null hypothesis was not rejected, indicating that there was no significant effect of 

disability recognizability on perceptions of accommodation reasonableness. The effect 

size was small (partial eta-squared = .014). Post-hoc tests were not conducted, as the 

ANOVA was not significant. 

Disability Knowledge on Disability Attitudes 

The study aimed to investigate the effect of disability recognizability on perceived 

reasonableness of accommodations. The hypothesis was, if disability-related attitudes are 

influenced by differences in knowledge, then those who score higher on the knowledge 

measure will report more positive disability-related attitudes than those with lower scores 

on the knowledge measure regardless of condition (recognizable/unrecognizable/control), 

while those who score lower on knowledge are predicted to vary in their attitudes, 

favoring recognizable over unrecognizable disabilities. Regression analyses were used to 

examine the correlation between disability-related attitudes and knowledge scores. The 

effect size was reported using R2. 

The results of the regression analysis for disability-related attitudes and 

knowledge scores were not statistically significant, (F(1, 30) = 0.57, p = .46). There were 

no significant differences in attitudes related to knowledge scores (Table 4). The results 



FACTORS INFLUENCING DISABILITY ACCOMMODATIONS 

 

65 

did not support the research hypothesis that disability-related attitudes would be 

significantly related to knowledge scores. The nonsignificant F-value (F(1, 30) = 0.57, p 

= .46) indicated that the predictors together did not significantly predict disability-related 

attitudes. The R² value (R² = .02) indicated that only 2% of the variance in disability 

related attitudes was accounted for by the predictor variable. 

Knowledge on Reasonableness of Accommodations 

The results did not support the research hypothesis that disability recognizability 

would be a significant predictor of perceived reasonableness of accommodations or that 

the relationship between recognizability and reasonableness would be moderated by 

knowledge scores. The results of the moderated regression analysis were not statistically 

significant, F(5, 28) = 0.62, p = .69, R² = .09 (Table 5). The results did not support the 

research hypothesis that disability recognizability would be a significant predictor of 

perceived reasonableness of accommodations or that the relationship between 

recognizability and reasonableness would be moderated by knowledge scores. The 

nonsignificant F-value (F(5, 28) = 0.62, p = .69) indicated that the predictor and the 

interaction together did not significantly predict perceptions of accommodation 

reasonableness. 

Knowledge on Willingness to Accommodate 

The results did not support the research hypothesis that disability recognizability 

would be a significant predictor of willingness to provide accommodations or that the 

relationship between recognizability and willingness would be moderated by knowledge 

scores. The results of the moderated regression analysis were not statistically significant, 
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F(5, 27) = 0.40, p = .84, R² = .07 (Table 6). The results did not support the research 

hypothesis that disability recognizability would be a significant predictor of willingness 

to provide accommodations or that the relationship between recognizability and 

willingness would be moderated by knowledge scores. The nonsignificant F-value (F(5, 

27) = 0.40, p = .84, R² = .07) indicated that the predictor and the interaction together did 

not significantly predict willingness to provide disability accommodations.  

Institutional Support on Willingness to Accommodate 

The study aimed to investigate the effect of institutional support on willingness to 

provide accommodations. The hypothesis was, if willingness to provide accommodations 

is influenced by differences in institutional support, then those who score higher on the 

institutional support measure will report greater willingness to provide accommodations 

than those with lower scores on the institutional support measure regardless of condition 

(recognizable, unrecognizable, or control), while those who score lower on institutional 

support are predicted to vary in their willingness, favoring recognizable over 

unrecognizable disabilities. Regression analyses were used to examine the correlation 

between disability-related attitudes and knowledge scores. The effect size was reported 

using R². The results of the regression analysis for institutional support and willingness to 

provide accommodations were not statistically significant, (F(1, 27) = 0.72, p = .40) 

(Table 7). There were no significant differences in willingness to provide 

accommodations related to institutional support. The results did not support the research 

hypothesis that willingness to provide accommodations is influenced by differences in 

institutional support. The nonsignificant F-value (F(1, 27) = 0.72, p = .40) indicated that 
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the predictors together did not significantly predict willingness to provide 

accommodations. The R² value (R² = .03) indicated that only 3% of the variance in 

will ingness to provide accommodations was accounted for by the predictor variable. 

Open Ended Responses 

Though the results of the study were insignificant, the responses to open ended 

questions showed evidence that if the current study had more participants, the results may 

have had greater potential for supporting the hypothesis. The open-ended questions were 

from the Faculty Attitudes and Knowledge Regarding College Students with Disabilities 

(SWD) Survey (Sniatecki, Perry, & Snell, 2015). ñHave you ever had to advise a student 

to change their major due to limitations associated with their disability? - If yes, please 

describe this process:ò and ñAs a faculty member, what do you want or need to know 

about students with disabilities that is not already provided/offered?ò. One example of an 

open-ended response supporting the hypotheses is, ñI need the disability services (and 

other) office at our university to do better, to help more, and to actually do their jobs. I 

need to know that they are doing their jobs, so I (and my students) don't have to do their 

jobs for them - which seems to be what we're having to do a great deal of the time right 

nowò reflects a lack of institutional support. Additionally, responses like ñWho has a real 

disability and who has a mom who knows what to tell a doctor. I KNOW how crappy that 

sounds, but my intent is more services for people who have problems. Less waste on rich 

kids who don't want to go to classò reflect negative disability-related attitudes and 

perceptions. Furthermore, responses to the open-ended questions reflected a desire for 

more knowledge, ñWe often only receive a document telling us what accommodation we 
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need to make. However, that can be difficult to do without advice from the department 

and a conversation with the student. For example, I had an accommodation that told me a 

student needed descriptions of photos. Does this mean the student is blind, color blind, 

dyslexic, or something else? That information can help quite a bit in WHAT I say in 

those photo descriptions AND what colors and font I use in powerpoints, etc. I often have 

to resort to doing my own research (google searches) to try to figure out how best to 

accommodate. I know it's the student's right to talk to their instructors or not about their 

DA, but I have found that students with accommodations who meet with me or send me 

an email at the start of the semester are much more successful in the class than those who 

do not.ò 
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Tables 

Table 1  

Fixed-Effects ANOVA Results Using Attitudes as the Criterion 

Predictor 

Sum 

of 

Squares 

df 
Mean 

Square 
F p partial ɖ2 

partial ɖ2  

90% CI 

[LL, UL] 

(Intercept) 44944.00 1 44944.00 788.19 .000   

disability_ 

information 
233.08 2 116.54 2.04 .148 .12 [.00, .28] 

Error 1653.64 29 57.02     

Note. LL and UL represent the lower-limit and upper-limit of the partial ɖ2 confidence 

interval, respectively. Refer to text. 

Table 2 

Fixed-Effects ANOVA Results Using Willingness as the Criterion 

Predictor 

Sum 

of 

Squares 

df 
Mean 

Square 
F p partial ɖ2 

partial ɖ2  

90% CI 

[LL, UL] 

(Intercept) 1469.44 1 1469.44 107.14 .000   

disability_ 

information 
6.77 2 3.38 0.25 .783 .02 [.00, .09] 

Error 411.47 30 13.72     

Note. LL and UL represent the lower-limit and upper-limit of the partial ɖ2 confidence 

interval, respectively. 

Table 3 

Fixed-Effects ANOVA Results Using Reasonableness as the Criterion  

Predictor 

Sum 

of 

Squares 

df 
Mean 

Square 
F p 

partial 

ɖ2 

partial ɖ2  

90% CI 

[LL, UL] 

(Intercept) 4.34 1 4.34 35.55 .000   

disability_ 

information 
0.05 2 0.03 0.22 .804 .01 [.00, .08] 

Error 3.78 31 0.12     

Note. LL and UL represent the lower-limit and upper-limit of the partial ɖ2 confidence 

interval, respectively. 
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Table 4 

Regression Results Using Attitudes as the Criterion 

Predictor b 

b 

95% CI 

[LL, UL] 

beta 

beta 

95% CI 

[LL, UL] 

sr2  

sr2  

95% CI 

[LL, 

UL] 

r Fit 

(Intercept) 65.61** 
[40.20, 

91.02] 
      

Knowledge 0.47 
[-0.80, 

1.74] 
0.14 

[-0.23, 

0.51] 
.02 

[.00, 

.19] 
.14  

        R2   = .019 

        
95% 

CI[.00,.19] 

         

Note. A significant b-weight indicates the beta-weight and semi-partial correlation are 

also significant. b represents unstandardized regression weights. beta indicates the 

standardized regression weights. sr2 represents the semi-partial correlation squared. r 

represents the zero-order correlation. LL and UL indicate the lower and upper limits of a 

confidence interval, respectively. * indicates p < .05. ** indicates p < .01. 

 

Table 5  

Regression Results Using Reasonable as the Criterion 

  

Predictor b 

b 

95% CI 

[LL, UL] 

sr2  

sr2  

95% CI 

[LL, UL] 

Fit 

(Intercept) -0.29 [-1.94, 1.36]    

Unrecognizable -0.46 [-3.96, 3.04] .00 [-.03, .03]  

Control 1.34 [-1.36, 4.05] .03 [-.08, .15]  

Knowledge 
0.05 [-0.03, 0.14] .05 [-.09, .19]  

Unrecognizable: 

Knowledge 
0.02 [-0.15, 0.19] .00 [-.03, .03]  

Control:Knowledge -0.07 [-0.21, 0.07] .03 [-.08, .14]  

     R2   = .099 

     95% CI[.00,.19] 
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Note. A significant b-weight indicates the semi-partial correlation is also significant. b 

represents unstandardized regression weights. sr2 represents the semi-partial correlation 

squared. LL and UL indicate the lower and upper limits of a confidence interval, 

respectively.  

* indicates p < .05. ** indicates p < .01. 

 

Table 6 

Regression Results Using Willingness as the Criterion 

Predictor b 

b 

95% CI 

[LL, UL] 

sr2  

sr2  

95% CI 

[LL, UL] 

Fit 

(Intercept) 3.14 [-0.70, 6.99]    

Unrecognizable -4.14 [-12.32, 4.04] .04 [-.09, .16]  

Control 1.21 [-5.34, 7.76] .00 [-.04, .05]  

Knowledge -0.05 [-0.25, 0.16] .01 [-.05, .06]  

UnRec:Knowledge 0.20 [-0.20, 0.60] .04 [-.09, .16]  

Control:Knowledge -0.07 [-0.41, 0.27] .01 [-.04, .06]  

     R2   = .070 

     95% CI[.00,.13] 

      

Note. A significant b-weight indicates the semi-partial correlation is also significant. B 

represents unstandardized regression weights. Sr2 represents the semi-partial correlation 

squared. LL and UL indicate the lower and upper limits of a confidence interval, 

respectively. 

* indicates p < .05. ** indicates p < .01. 
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Table 7  

Regression Results Using Institutional Support as the Criterion 

Predictor b 

b 

95% CI 

[LL, UL] 

beta 

beta 

95% CI 

[LL, UL] 

sr2  

sr2  

95% CI 

[LL, UL] 

r Fit 

(Intercept) 0.49** [0.37, 0.60]       

Willingness -0.02 
[-0.07, 

0.03] 
-0.16 

[-0.55, 

0.23] 
.03 [.00, .21] -.16  

        R2   = .026 

        
95% 

CI[.00,.21] 

         

Note. A significant b-weight indicates the beta-weight and semi-partial correlation are 

also significant. b represents unstandardized regression weights. beta indicates the 

standardized regression weights. sr2 represents the semi-partial correlation squared. r 

represents the zero-order correlation. LL and UL indicate the lower and upper limits of a 

confidence interval, respectively. * indicates p < .05. ** indicates p < .01.  
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Discussion 

Faculty support is integral in the success of students with disabilities. To provide 

adequate support for students with disabilities, factors that contribute to supporting these 

students must first be better understood. The current study expands on the existing body 

of work exploring the willingness of faculty in providing disability accommodations by 

investigating factors that contribute to faculty willingness to accommodate students with 

disabilities at a number of institutions of higher education in the pacific northwest United 

States. No studies thus far have looked specifically at the relationship between perceived 

institutional support, knowledge of disability-related legislation and general knowledge 

regarding persons with disabilities, attitudes toward people with disabilities and 

reasonable accommodations, and the impact these variables have on faculty willingness 

to provide accommodations when the disability is recognizable versus unrecognizable. 

Thus, the current study aimed to add to the current body of research by investigating 

current university practices related to students with disabilities. Given the body of 

research in the area of higher education accommodations, the current study investigated 

the effect of disability recognizability on disability-related attitudes.  

The current study predicted that if differences in disability recognizability 

influence disability-related attitudes, then participants would report more positive 

disability-related attitudes toward órecognizableô disability categories than participants in 

the óunrecognizableô condition, and those in the control condition would show the highest 

level of positive attitudes. The results suggest that disability recognizability did not 

significantly affect disability-related attitudes in this sample. The study also investigated 
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the effect of disability recognizability on willingness to provide accommodations and 

found that disability recognizability did not significantly affect willingness to provide 

accommodations in this sample. When we investigated the effect of disability 

recognizability on perceived reasonableness of accommodations findings suggest that 

disability recognizability did not significantly affect perceptions of accommodation 

reasonableness. Additionally, the results did not support the research hypothesis that 

disability-related attitudes would be significantly related to knowledge scores suggesting 

that knowledge is not a strong predictor of disability related knowledge in this sample of 

postsecondary faculty members. Future research should continue to investigate these 

variables using a short version of the surveyôs used.  

Furthermore, the results did not support the research hypothesis that disability 

recognizability would be a significant predictor of perceived reasonableness of 

accommodations and willingness to provide accommodations or that the relationship 

between recognizability, reasonableness, and willingness would be moderated by 

knowledge scores. The findings suggest that disability recognizability may not be a 

significant predictor of perceived reasonableness of accommodations, and that more 

knowledge may not significantly moderate the relationship between recognizability and 

reasonableness. Other factors, such as oneôs own disability status and may be more 

important predictors of perceptions of accommodation willingness and perceived 

reasonableness. 

The lack of research regarding disabilities contributes to the invisibility of people 

with disabilities and creates obstacles for people with disabilities in academia, the 
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workplace, and other institutional settings (Brault, 2012). One complicating factor in 

researching the specific population of people who have disabilities is that there are many 

types of disabilities and related conditions, and the needs of individuals are particularly 

diverse. However, education regarding disabilities is rare and often not offered (Rose et 

al., 2016; Bogart et al., 2019). Additionally, the representation of people with disabilities 

in academia is sparse and often inaccurate (Nario-Redmond, 2019; Vertoont et al., 2021). 

For people with disabilities, the ability to be seen as a person with disabilities can greatly 

affect an individualôs quality of life. It is important to be validated as a person with 

disabilities because being recognized in this way is how people with disabilities receive 

accommodations. Nevertheless, being validated and verified as a person with disabilities 

in higher education is not always enough for students with disabilities to be provided with 

accommodations.  

Implications and Future Directions 

Before it is possible to provide adequate education for faculty regarding the needs 

of students with disabilities to faculty at the university level, it is important to assess the 

methods currently in practice within individual campuses. If approximately one in ten 

students at Cal Poly Humboldt utilizes the Student Disability Resource Center, the most 

important implication for the current study is that by assessing the current state of 

accommodations, the current study can potentially outline areas where the institution can 

improve accommodation practices. Once information on the accommodation practices of 

Cal Poly Humboldt has been acquired, training programs and educational materials could 

be created to improve practices and better support students with disabilities. Upon 
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completion of the current study, Cal Poly Humboldt and the Student Disability Resource 

Center can work with the registered student organization on campus ADAPTABLE (a 

club for students with disabilities) to increase student support and community outreach to 

promote the retention of students with disabilities. The implications and future directions 

of the current study can be summarized as promoting and advancing social justice and 

inclusion on behalf of people with disabilities in higher education by providing 

information that can be used to better assist and accommodate students with disabilities 

and highlight where more work to improve facultyôs disability-related knowledge and 

attitudes is needed. 

Implications: Attitude Change 

In general, attitudes toward people with disabilities have not shown much positive 

change since the enactment of the ADA in 1990. Charlesworth and Banaji (2019) used 

implicit and explicit measures to examine attitudes towards six social groups (age, 

disability, body weight, race, skin tone, and sexual orientation) and the rates of attitude 

change towards the six groups over the course of thirteen years using Google search and 

Census data as well as Implicit Association Test (IAT) data (sampled from Project 

Implicit). They hypothesized that attitudes regarding race, skin-tone, and sexuality would 

change faster than attitudes regarding age, disability, and body weight. Charlesworth and 

Banaji found that explicit attitudes for all groups shifted toward neutrality implying that, 

in general, self-reported prejudice has decreased over time. In terms of implicit attitudes, 

they found that implicit attitudes for race, skin tone and sexuality became more neutral 

over time whereas attitudes for age, body weight, and disability remained stable 
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(Charlesworth & Banaji, 2019). Unlike other marginalized groups (i.e., LGBTQA+, 

people of color) attitudes toward people with disabilities have not shown much positive 

attitude change in terms of how people with disabilities are perceived as a social group 

(Charlesworth & Banaji, 2019). Charlesworth and Banaji suggested that societal priority 

of attitudes related to social groups and their issues may play a role in rates of change and 

stability. To address the function of societal priority of an attitude on subsequent attitude 

change, they analyzed the frequency of Google searches for three prejudice and activism 

related terms corresponding  to each social group (i.e., ableism, racism, gay rights) during 

the years 2007 through 2016. They found that sexuality and race related terms were 

searched approximately seven times more often than disability-related terms confirming 

the function of societal priority on attitude change. Additional evidence for societal 

priority can be found in the occurrence of attitude change happening after other changes 

occur (e.g., legislative changes, social movements) (Charlesworth & Banaji, 2019). 

Charlesworth and Banaji explained that attitudes at the societal level can be more stable 

over time than those at the individual level because unlike our daily experiences, there is 

greater stability within a culture. Taken together Charlesworth and Banaji findings 

suggest that when issues related to specific groups gain priority and are perceived as 

important at a societal level, they are more likely to be addressed making negative 

attitudes toward said group less stable and more likely to change. In terms of disability-

related attitudes, these attitudes have remained relatively stable over the past thirteen 

years (less than 1% change in the past decade) suggesting that societal priority for 

disability-related issues is needed for these attitudes to change (Charlesworth & Banaji, 
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2019). Though many questions remain (i.e., why some attitudes showed more change 

than others), Charlesworth and Banaji were able to provide information on rates of 

change and stability for multiple social groups which can be used as comparison in future 

studies that could potentially shed light on why some attitudes resist change while others 

change rapidly.  

Correspondingly, Petty and Krosnick (1995) suggested that resistance to 

attitudinal changes may be associated with attitude features (i.e., increased biases, intra-

attitudinal linkages, and lower perception of societal importance). This suggests that 

attitudes toward people with disabilities are difficult to change, furthering the need for 

societal priority to be placed on promoting positive changes in disability related attitudes. 

One potential reason why it is challenging to create positive or neutral attitudes toward 

disabled populations is that people with disabilities trigger a sense of mortality salience 

(the inevitability of oneôs demise) not commonly associated with other marginalized 

groups (Nario-Redmond, 2019). For instance, someone experiencing mortality salience 

when interacting with a person with disabilities is more likely to experience fear about 

becoming disabled and/or their own unequivocal fragility and mortality (Ostgrove, 

Kornfeld, & Ibrahim, 2019). Moreover, the fear-based social avoidance of people with 

disabilities is a form of prejudice. Building off the current study, future studies could 

include a measure of mortality salience and fear-based social avoidance related to people 

with disabilities to better understand the resistance in attitude change.  
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Potential Limitations 

  The diversity within the marginalized group of people with disabilities contributes 

to disparities in access and resources within many institutions, including the educational 

system which complicates research in this area (Bogart et al., 2017; Logan et al., 2018; 

Bogart & Dunn, 2019; Silván-Ferrero et al., 2020). This is of particular concern for the 

photos provided in the different conditions of the current study because of how 

disabilities in the current study are operationalized. Like other categorizations of people 

into groups, people with disabilities are socially constructed; therefore, terms like 

órecognizableô and óunrecognizableô as well as the photos delineating these disabilities 

are relative and not easily definable. Thus, participants in the different conditions who 

receive a photo of a person with either recognizable or unrecognizable disabilities may 

not perceive either person as having a disability.  

It is also important to note that self-report methods (like the ones used in this 

study) may be subject to response biases such as social desirability. Social desirability 

refers to the tendency of participants to respond in socially acceptable and appropriate 

ways (Crano & Prislin, 2008;Morling, 2017). Because prejudice and discrimination 

towards people with disabilities are typically socially frowned upon participants may 

choose to answer in a socially acceptable manner (Nario-Redmond, 2019). Because we 

want to remain politically correct and socially desirable, we may not report undesirable 

attitudes (Crano & Prislin, 2008). Thus, implicit attitudes measures are often used as well 

and may be a potential direction for future studies to implement. Implicit attitudes are 

often evaluated using behavioral methods such as social distance from the attitude object 
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(i.e., Student A) or an Implicit Association Test to get a deeper understanding of our 

unconscious attitudinal processes (Nario-Redmond, 2019).  

Furthermore, the availability of resources, accommodations, and access is not 

only lacking for this population but those with disabilities often face discrimination based 

on oneôs status as part of this marginalized group (Bourke, Strehorn, & Silver, 2000; 

Bogart & Dunn, 2019; Nario-Redmond, 2019). Because faculty are not exempt from 

having a disability, a potential limitation for the current study is that faculty members 

with disabilities may not be receiving accommodations themselves which could 

potentially not allow them to participate. Furthermore, in addition to workload related to 

faculty positions, faculty members are often mandated to participate in many training 

obligations and may not have the time necessary to participate in the current study 

without being incentivized, accommodated, or mandated. Finally, we cannot speak to 

attitude change in the current study because baseline attitudes were not assessed. With 

these limitations in mind, future research would benefit on funding and longer data 

collection.    
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Conclusion 

The Social Security Administration claims that one in four twenty-year-old people 

will become disabled before retirement age (Fact Sheet: Social Security). Considering 

how many individuals live with disabilities worldwide, and the unpredictability of 

disabilities occurring it is important to keep in mind that being a person with disabilities 

is one of the only marginalized groups that one can join at any time in their life. This is 

an important area of research because disabilities have the potential to affect anyone at 

any time. To truly provide equal opportunity to people with disabilities it is imperative 

that we collectively work to understand the perceptions of people with disabilities, 

especially within the institutions of higher education that we all depend on for the 

promotion of social justice and equality.  
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Appendices 

Appendix A: Disability Information 

 

Fig 1. Group A: Recognizable Disabilities  
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Fig 2. Group B: Unrecognizable Disabilities  
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Fig 3. Group C: Control / No photo
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Appendix B: Perceptions of Institutional Support Survey 

Directions: Please indicate how strongly you agree or disagree with the following 

statements.  

 

53. It is difficult for me to arrange 

proctored exams at the 

Disability Services Office. 

Strongly 

Agree 

Agree 

  

Neutral 

  

Disagree 

  

Strongly 

Disagree 

57. It is difficult to provide students 

the accommodation of 

additional time to complete 

assignments. 

Strongly 

Agree 

Agree 

  

Neutral 

  

Disagree 

  

Strongly 

Disagree 

58. I believe that the 

accommodations provided for 

students with disabilities helps 

them to succeed better in my 

course(s). 

Strongly 

Agree 

Agree 

  

Neutral 

  

Disagree 

  

Strongly 

Disagree 

59. I receive adequate support from 

the Disability Services Office in 

working with students who have 

disabilities. 

Strongly 

Agree 

Agree 

  

Neutral 

  

Disagree 

  

Strongly 

Disagree 

62. I am uncertain who to call when 

I have a question regarding 

studentsô accommodations for 

their disabilities. 

Strongly 

Agree 

Agree 

  

Neutral 

  

Disagree 

  

Strongly 

Disagree 

63. My resources are insufficient to 

implement the requested 

accommodations. 

Strongly 

Agree 

Agree 

  

Neutral 

  

Disagree 

  

Strongly 

Disagree 
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65. I have no recourse if I disagree 

with an accommodation 

recommended by the Disability 

Services Office. 

Strongly 

Agree 

Agree 

  

Neutral 

  

Disagree 

  

Strongly 

Disagree 

 

The Disability Training Network for the Texas A&M University System Survey: Zhang, 

D., Landmark, L., Reber, A., Hsu, H., Kwok, O. M., & Benz, M. (2010). 

University faculty knowledge, beliefs, and practices in providing reasonable 

accommodations to students with disabilities. Remedial and Special Education, 

31(4), 276-286. http://doi.org/10.1177/0741932509338348  

http://doi.org/10.1177/0741932509338348
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Appendix C: Knowledge of Legal Responsibilities 

Directions: Questions in this section refer to students with disabilities and reasonable 

accommodations. Please indicate if you believe the following statements are true or false. 

1. Section 504 of the Rehabilitation Act of 1973 (Section 
504) and the Americans with Disabilities Act of 1990 
(ADA) prohibit discrimination on the basis of disabilities in 
any program or activity offered by an institution of higher 
education. 
Section 504 states that qualified persons with disabilities 
may not, on the basis of their disability, be denied 
admission or be subjected to discrimination in admission 
or recruitment by postsecondary education programs or 
activities that receive Federal financial assistance. Title III 
of the ADA prohibits discrimination on the basis of 
disability and requires facilities to be designed, 
constructed, and altered in compliance with the 
accessibility standards established in the ADA. 

 True  False 

2. As defined by the law, an ñotherwise qualifiedò person 
with a disability meets the academic and technical 
standards required for admission or participation in a 
particular program or activity offered by an institution of 
higher education. 
Section 504 states that qualified persons with disabilities 
may not, on the basis of their disability, be denied 
admission or be subjected to discrimination in admission 
or recruitment to an institution of higher education. An 
ñotherwise qualifiedò person with a disability is on who 
meets the academic and technical standards requisite to 
admission or participation in the educational program or 
activity. 

 True  False 

3. Faculty and staff in higher education are required to 
provide a student with a disability an accommodation 
even if the student does not request it. 
Accommodations are only required when the student with 
a disability has notified the institution of the disability, 
provided documentation of the disability, requested an 
accommodation, and when the institution has determined 
that the accommodation is necessary to ensure that the 
student is not discriminated against based on the 

 True  False 
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disability. Academic requirements that the institution can 
demonstrate are essential to the instruction being 
pursued by the student or to any directly related licensing 
requirement are regarded as discriminatory. 

4. Instructors must allow the use of tape recorders in 
classes as a means of assuring full participation in the 
classroom for students with disabilities. 
Anne, look at this: ñA recipient to which this subpart 
applies may not impose upon handicapped students other 
rules, such as the prohibition of tape recorders in 
classrooms or of dog guides in campus buildings, that 
have the effect of limiting the participation of handicapped 
students in the recipient's education program or activity.ò 

 True  False 

5. A student with a disability may ask for and expect 
accommodation in a class even though the student has 
not provided documentation that the disability exists. 
Accommodations are only required to be provided when 
the student with a disability has notified the institution of 
the disability, provided documentation of the disability, 
requested an accommodation, and when the institution 
has determined that the accommodation is necessary to 
ensure that the student is not discriminated against based 
on the disability. 

 True  False 

6. Students, not parents or instructors, are required to 
assume the responsibility for securing a necessary 
accommodation. 
When a student turns 18 years old, or enters a 
postsecondary institution at any age, the student is 
responsible for securing the necessary accommodation. 

 True  False 

7. An instructor who decides that a student with a 
documented learning disability does not need extended 
time on a test may choose not to give this 
accommodation. 
Course examinations or other procedures for evaluating 
students' academic achievement must be altered if the 
studentôs disability impedes the accurate representation 
of the student's achievement in the course. The 
evaluation should represent the student's achievement in 
the course, rather than reflect the student's impaired 

 True  False 



FACTORS INFLUENCING DISABILITY ACCOMMODATIONS 

 

100 

sensory, manual, or speaking skills (except where such 
skills are the factors that the test purports to measure). 

8. The format of an exam must be altered if the test format 
puts a student with a disability at a disadvantage based 
on the studentôs documented disability. 
Course examinations or other procedures for evaluating 
students' academic achievement must be altered if the 
studentôs disability impedes the accurate representation 
of the student's achievement in the course. The 
evaluation should represent the student's achievement in 
the course, rather than reflect the student's impaired 
sensory, manual, or speaking skills (except where such 
skills are the factors that the test purports to measure). 

 True  False 

9. Student requests for accommodation must be provided 
even when the accommodation would result in a 
fundamental alteration of the program. 
Academic requirements that the institution can 
demonstrate are essential to the instruction being 
pursued by the student or to any directly related licensing 
requirement are not regarded as discriminatory. 
Therefore, student requests for accommodation are not 
provided if the accommodation results in a fundamental 
alteration of the program. 

 True  False 
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10. If an instructor makes course material on reserve in the 
library, the course material must be available in alternate 
formats for students with visual disabilities enrolled in the 
course. 
Institutions of higher education need to ensure that no 
student with a disability that impairs sensory, manual, or 
speaking skills is denied the benefits of, excluded from 
participation in, or otherwise subjected to discrimination 
because of the absence of educational auxiliary aids. 
Auxiliary aids include taped texts, interpreters or other 
effective methods of making orally delivered materials 
available to students with hearing impairments, readers in 
libraries for students with visual impairments, classroom 
equipment adapted for use by students with manual 
impairments, and other similar services and actions. 
However, institutions do not need to provide attendants, 
individually prescribed devices, readers for personal use 
or study, or other devices or services of a personal 
nature. 

 True  False 

11. Faculty members have the right to view diagnostic 
information regarding a studentôs disability. 
Because of the Family Educational Rights and Privacy 
Act (FERPA), a faculty member does not have the right to 
view a studentôs diagnostic information, unless the 
student has granted the faculty member permission. 

 True  False 

12. An individual faculty member who fails to provide an 
approved accommodation to a student with a 
documented disability may be held personally liable. 
If the studentôs need for accommodation is documented 
and supported by the institution, and a faculty member 
does not provide the approved accommodation, the 
institution may be held responsible for violating Section 
504 and the faculty member may be held liable for 
abridgement of the studentôs civil rights. 

 True  False 

13. The instructorôs academic freedom permits the instructor 
to decide if he/she will provide special aids and services 
for students with disabilities in the classroom. 
A student with a disabilityôs rights to non-discrimination 
supersedes the instructorôs academic freedom. 

 True  False 
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14. Faculty must restructure the presentation of their course 
and their course requirements if a student with a disability 
requests it. 
Fundamental altering of a course is not a requirement of 
Section 504. Faculty are required to ensure that their 
course is accessible and are required to provide 
accommodations to students who have documented their 
disabilities with the disability services office. 

 True  False 

15. Nothing within the ADA or Section 504 requires a college 
to waive essential course requirements; however, a 
refusal to grant a waiver must be justified. 
Academic requirements that are essential to the studentôs 
program are not required to be waived. However, 
modifications may made that include changes in the 
length of time permitted for the completion of degree 
requirements, substitution of specific courses required for 
the completion of degree requirements, and adaptation of 
the manner in which specific courses are conducted. 

 True  False 

16. Only students with documented disabilities (i.e., 
disabilities that have been verified by the Disability 
Services Office) are entitled to receive accommodations. 
In order for a student with a disability to receive an 
accommodation, the student must notify the institution of 
the disability, provide documentation of the disability, and 
request an accommodation. Then, if the institution 
determines that the accommodation is necessary to 
ensure that the student is not discriminated against based 
on the disability, the requested accommodation is 
granted. 

 True  False 

17. Students with disabilities are not legally required to 
complete the same assignments as other students. 
Students with are required to complete the same 
assignments as other students. 

 True  False 
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18. According to Section 504, instructors must have a 
statement regarding available disability services and 
accommodations in every course syllabus. 
Although it is a good idea to include a statement 
regarding the available disability services and 
accommodations in every course syllabus, Section 504 
does not mandate it. 

 True  False 

19. A university instructor may fail a student with a 
documented disability, whether the student utilized the 
recommended accommodations or not. 

 True  False 

20. For students with documented disabilities, an alternative 
to accessing class lectures and participation must be 
provided (e.g., closed-circuit TV). 
Class lectures and participation are fundamental 
components of higher education courses. Institutions of 
higher education are required to ensure that programs 
and activities are accessible to students with disabilities, 
but students with disabilities still need to fulfill the 
program and course requirements. 

 True  False 

21. Disclosure of a disability to instructors or administrators is 
voluntary and at the discretion of the student. 
**The Family Educational Rights and Privacy Act 
(FERPA) provides postsecondary students the right to 
have access to their children's education records, the 
right to seek to have the records amended, and the right 
to have some control over the disclosure of personally 
identifiable information from the education records. 
Therefore, it is at the discretion of the student to disclose 
a disability. 

 True  False 

22. All institutions of higher education must have a program 
or services in place to serve students with disabilities. 

 True  False 
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23. A student with a disability must declare his/her need for 
an accommodation at the beginning of a semester or 
forfeit the receipt of such accommodation at any other 
time in the semester. 
Although it would be ideal, students do not have to 
request an accommodation at the beginning of a 
semester. Students may request accommodation at any 
time. 

 True  False 

24. If a classroom is not accessible for a student with a 
mobility impairment, the student must change his or her 
schedule. 
Institutions of higher education and their programs are 
required to be accessible to students with disabilities. 
However, not every classroom needs to be accessible. If 
a classroom is not accessible for a student with a mobility 
impairment, then the institution must relocate the course 
to an accessible classroom. 

 True  False 

Sources:  

The Disability Training Network for the Texas A&M University System Survey: Zhang, 

D., Landmark, L., Reber, A., Hsu, H., Kwok, O. M., & Benz, M. (2010). University 

faculty knowledge, beliefs, and practices in providing reasonable accommodations to 

students with disabilities. Remedial and Special Education, 31(4), 276-286. 

http://doi.org/10.1177/0741932509338348  

http://doi.org/10.1177/0741932509338348
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Appendix D: ATDP-O 

1. Disabled persons are usually friendly. 

2. People who are disabled should not have to pay income taxes. 

3. Disabled people are no more emotional than other people. 

4. Disabled persons can have a normal social life. 

5. Most physically disabled persons have a chip on their shoulder. 

6. Disabled workers can be as successful as other workers. 

7. Very few disabled persons are ashamed of their disabilities. 

8. Most people feel uncomfortable when they associate with disabled people. 

9. Disabled people show less enthusiasm than non-disabled people. 

10. Disabled people do not become upset any more easily than non-disabled people. 

11. Disabled people are often less aggressive than normal people. 

12. Most disabled persons get married and have children. 

13. Most disabled persons do not worry any more than anyone else. 

14. Employers should not be allowed to fire disabled employees. 

15. Disabled people are not as happy as non-disabled ones. 

16. Severely disabled people are harder to get along with than are those with minor 

disabilities. 

17. Most disabled people expect special treatment. 

18. Disabled persons should not expect to lead normal lives. 

19. Most disabled people tend to get discouraged easily. 
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20. The worst thing that could happen to a person would be for him to be very 

severely injured. 

21. Disabled children should not have to compete with non-disabled children. 

22. Most disabled people do not feel sorry for themselves. 

23. Most disabled people prefer to work with other disabled people. 

24. Most severely disabled persons are not as ambitious as other people. 

25. Disabled persons are not as self-confident as physically normal persons. 

26. Most disabled persons don't want more affection and praise than other people. 

27. It would be best if a disabled person would marry another disabled person. 

28. Most disabled people do not need special attention. 

29. Disabled persons want sympathy more than other people. 

30. Most physically disabled persons have different personalities than normal 

persons. 

Original Scale:  

+3 : I agree very much 

+2 : I agree pretty much 

+1 : I agree a little 

- 1 : I disagree a little 

-2 : I disagree pretty much 

-3 : I disagree very much 

 

 

Yuker, H. E., Block, J. R., & Young, J. H. (1970). The measurement of attitudes toward 

disabled persons. Alberton, NY: Human Resource Center.
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Appendix E: ADA Faculty Questionnaire 

II.  Please indicate how familiar you are with each of the following. 

1. How familiar are you with the American with Disabilities Act of 1990 as 

amended by the ADA Amendments Act of 2008, and Section 504 of the 

Rehabilitation Act of 1973? 

ǒ Very familiar 

ǒ Somewhat familiar 

ǒ Not familiar at all 

2. How familiar are you with the institution's legal obligation in providing 

accommodations to students with disabilities? 

ǒ Very familiar 

ǒ Somewhat familiar 

ǒ Not familiar at all 

 How familiar are you with your responsibilities as a faculty member for providing 

504/ADA accommodations for Students with Disabilities at our institution? 

ǒ Very familiar 

ǒ Somewhat familiar 

ǒ Not familiar at all 

3. How familiar are you with the process of providing testing accommodations to 

students with disabilities? 

ǒ Very familiar 

ǒ Somewhat familiar 
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ǒ Not familiar at all 

4. How familiar are you of the meaning of ñdisabilitiesò and on how to address 

people with a disability: 

ǒ Very familiar 

ǒ Somewhat familiar 

ǒ Not familiar at all 

III.  For each of the following, please indicate if you agree or disagree. 

5. Faculty in higher education are required to provide an accommodation to a 

student with a disability even if the student does not request it. 

ǒ Agree 

ǒ Disagree 

6. A student registering a disability with the Coordinator of Disability Services may 

choose whether to disclose the nature of her/his disability, or need for 

accommodations, to faculty members. 

ǒ Agree 

ǒ Disagree 

7. A classroom location should be changed to meet the needs of students with 

disabilities, when the assigned classroom is not fully accessible. 

ǒ Agree 

ǒ Disagree 

8. Instructors may use their own discretion in deciding not to provide extended time 

as a form of accommodation to a student with a disability. 
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ǒ Agree 

ǒ Disagree 

9. Sign language interpreters/note-takers/classroom assistants may attend class even 

when a student is absent to relay class information.  

ǒ Agree 

ǒ Disagree 

10. Classroom assistants (Sign Language Interpreters, Note-takers, etc.) may actively 

participate in class discussions and offer their own opinions. 

ǒ Agree 

ǒ Disagree 

11. Faculty may discuss students' progress with faculty/staff/classroom assistants 

without the student present. 

ǒ Agree 

ǒ Disagree 

12. I have adequate information about the faculty's role in facilitating access services 

for students with disabilities. 

ǒ Agree 

ǒ Disagree 

13. I used the services of the Coordinator for Disability Services in regards to my 

students needing accommodations. 

ǒ Agree 

ǒ Disagree 
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14. I understand how learning disabilities affect students' learning both in, and out, of 

the classroom. 

ǒ Agree 

ǒ Disagree 

15. Providing accommodations to students with documented disabilities provides an 

unfair advantage to those students and a disadvantage to the students in the rest of 

the class. 

ǒ Agree 

ǒ Disagree 

 

Stevens, C. M., Schneider, E., & Bederman-Miller, P. (2018). Identifying Faculty 

Perceptions of Awareness and Preparedness Relating to ADA Compliance at A 

Small, Private College in NE PA. American Journal of Business Education 

(AJBE), 11(2), 27ï40. https://doi.org/10.19030/ajbe.v11i2.10142 

 

https://doi.org/10.19030/ajbe.v11i2.10142
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Appendix F: Faculty Attitudes and Knowledge Regarding College Students with 

Disabilities 

1. I believe that 

a. Students with learning disabilities can be successful at the college level 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

b. Students with physical disabilities can be successful at the college level 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

c. Students with mental health disabilities can be successful at the college 

level 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 
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2. I believe thaté 

a. Students with learning disabilities are able to compete academically at the 

college level 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

b. Students with physical disabilities are able to compete academically at the 

college level 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

c. Students with mental health disabilities are able to compete academically 

at the college level 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 
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3. Student with disabilities are reluctant to disclose their disability to me. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 

4. I would like more information about the needs ofé 

a. Students with learning disabilities at 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

b. Students with physical disabilities at 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

c. Students with mental health disabilities at 

i. Strongly agree 

ii.  Agree 
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iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

5. I am sensitive to the needs ofé 

a. Students with learning disabilities 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

b. Students with physical disabilities 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

c. Students with mental health disabilities 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 
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6. Students with disabilities attend postsecondary schools at rates proportionate to 

the rates of postsecondary attendance among students who do not have 

disabilities. 

a. Yes 

b. No 

c. Unsure 

7. I am familiar with the Office for Students with Disabilities (OSD) at 

a. Yes 

b. No 

c. Unsure 

8. To your knowledge, which of the following resources are available for registered 

OSD students? Check all that apply. 

a. Transportation for students with mobility impairments 

b. Books in alternate formats 

c. Note takers 

d. Psychological/educational testing 

e. Wheelchair services 

f. Assistance for students with temporary impairments 

g. Escorts to and from classes 

h. Dictation software 

i. Testing accommodations (e.g., extended time, distraction-free testing 

location) 
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9. I think it would be appropriate to allow a student with a documented disability to 

substitute an alternative course for a required course if the substitution did not 

dramatically alter the program requirements. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 

10. I am willing to spend extra time meeting with students with documented 

disabilities to provide them with additional assistance as needed. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 

11. I make appropriate individual accommodations for students who have presented a 

letter of accommodation from OSD. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 
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12. I make appropriate individual accommodations for students who have disclosed 

their disability to me but have not presented a letter of accommodation from OSD. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 

13. Students with disabilities will not receive support services 

at_______________unless they disclose their disability. 

a. True 

b. False 

c. Unsure 

14. Have you ever had to advise a student to change his/her major due to limitations 

associated with his/her disability? ï Yes/No 

a. If yes, please describe this process: 

_________________________________ 

15. When students with disabilities are having difficulties, I am uncertain about where 

I can find additional support on this campus. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 
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e. Strongly disagree 

16. Given time constraints and other job demands, it is unrealistic for me to make 

reasonable accommodations for students withé 

a. Learning disabilities 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

b. Physical disabilities 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

c. Mental health disabilities 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 
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17. Currently, in my role, I do not have sufficient knowledge to make adequate 

accommodations for students with disabilities. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 

18. I receive adequate support from my department/program/unit in working with 

students who have documented disabilities. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 

19. ____________ has an easily accessible collection of reference materials about 

students with disabilities. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 
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20. I am willing to help a student with a disability to navigate the various college 

processes and procedures. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 

21. I am willing to be an advocate for a student with a disability and help him or her 

secure needed accommodations. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 

22. The ____________ campus is accessible for students with disabilities. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 

23. In my discipline, providing accommodations to students with disabilities: 

a. Compromises academic integrity 
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i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

b. Gives an unfair advantage over other students 

i. Strongly agree 

ii.  Agree 

iii.  Neither agree nor disagree 

iv. Disagree 

v. Strongly disagree 

24. I am aware of evacuation procedures for students with physical disabilities in the 

event of a fire or fire drill. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 

25. How many professional full-time staff are employed in the Office for Students 

with Disabilities? 

a. Write in a number: ______ 
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26. I would be interested in attending professional development sessions related to the 

needs of students with disabilities. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 

27. I would be interested in attending a panel presentation where students with 

disabilities share personal information about their disabilities and their 

experiences in college. 

a. Strongly agree 

b. Agree 

c. Neither agree nor disagree 

d. Disagree 

e. Strongly disagree 

28. Of the following professional development opportunities, which would you be 

likely to attend?  Check all that apply. 

a. Universal Design (UD) in course development 

b. Access issues related to technology in the classroom 

c. OSD Accommodations 101 

d. Disability Dos and Donôts 

e. Best practices in working with students who are blind/visually impaired 
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f. Best practices in working with students who are deaf/hard of hearing 

g. Best practices in working with students with autistic spectrum disorders 

h. Best practices in working with students with learning disabilities 

i. Best practices in working with students with physical disabilities 

j. Best practices in working with students with mental health disabilities 

k. Other (please explain): 

__________________________________________________ 

29. I am familiar with the Americans with Disabilities Act (ADA) as it applies to 

students with disabilities in college. 

a. Yes 

b. No 

c. Unsure 

30. As a faculty member, what do you want or need to know about students with 

disabilities that is not already provided/offered? 

a. Fill in: _____________________________________________________ 

Sniatecki, J. L., Perry, H. B., & Snell, L. H. (2015). Faculty attitudes and knowledge 

regarding college students with disabilities. Journal of Postsecondary Education 

and Disability, 28(3), 259-275.
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Appendix G: Willingness to Provide Accommodations Scale 

This study used a dichotomous scale with ówouldô and ówould notô as choices for the 

responses.ò (Rao, 2003)  

1. Allow student to tape record classroom lectures. 

2. Provide copies of instructorôs lecture notes after they attend lectures. 

3. Extend deadlines for completion of class projects, papers etc. 

4. Allow student to complete alternative assignments 

5. Allow student to do extra credit assignments when this option is not avail-able to 

others. 

6. Provide student with a syllabus before the term begins to give ample time to 

complete reading and writing assignments when this option is not available to 

other students. 

7. Allow student to give oral presentations or tape-recorded assignments rather than 

complete written projects. 

8. Allow student to take alternative form of examination (example computer-scored 

answer sheets or multiple-choice tests instead of essay tests or vice versa). 

9. Allow a proctor to rephrase test questions that are not clear to students (example a 

double negative may need to be clarified). 

10. Allow student extra time to complete class tests.  

11. Allow student to dictate answers to a scribe. 

12. Allow student to respond orally to essay questions. 
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13. Analyze the process as well as the product (giving partial credit if the correct 

mathematical computation was used although the final answer was wrong) when 

this option is not available to others. 

14. Allow student to use basic calculator during the test. 

15. Allow misspelling, incorrect punctuation, and poor grammar on tests with-out 

penalizing the student. 

16. Allow use of proofreaders to assist in correction of grammar and punctuation in 

studentôs first draft of written assignment. 

17. Allow use of proofreaders to assist in reconstruction of studentôs first draft of a 

written assignment 

18. Allow use of proofreaders to assist the student in substitution of higher-level 

vocabulary for original wording. 
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Appendix H: Photos 

Student A:  

 

Student B:  

     




